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ABSTRACT 

The Ohio Project vas aiaed at the training and 
utilization of indigenous paraprofessionals in order to provide 
additional services needed to iaprove rural Adult Basic Education 
(ABE) prograas. The 1S70-71 project activities involved participants 
and personnel froa eight ABE centers and three hoae instruction 
units. Over 300 students, aostly rural Appalachian whites of southern 
Ohio, were Included in the study. The aajor objective of the project 
v&s to collect inforaation related to procedures and activities 
developed for the selection, training, and effective use of 
paraprofessionals vho provide s<>rvices for these rural ABE students 
and prograas. The report lists a nuaber of subob jectives related to 
the duties, responsibilities, qualities, and characteristics of 
coBpetent paraprofessionals. Inforaation was gathered by 
observational techniques, teacher^student ratings, and logged 
activities. Student data vas collected through interviews, personal 
histories, achieveaent test records, letters, and questionnaires. 
Appended materials nake up half of the docuaent and Include: the 
agenda of a preservice staff developaent workshop, selection 
criteria, deaographic data, saaple interviews and other survey 
instruaents, job descriptions for ABE hoae instruction aides and 
learning laboratory technicians, aaterials evaluation, and student 
questionnaire results. (Anthor/HW) 
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UTILIZATION OF PARAPROFESSIONALS IN BUBAL ABE PROGRAMS. 



The ma;jor purpose of the Ohio Pro^Ject was to demonstrate 
training and utilization of indigenous paraprofessionals to pro- 
vide additional services needed to in^jrove rural ABE programs • 

The major objective of the project was to assemble a 
collection of information related to procedures and activities 
developed fur the selection, training, and effective use of 
paraprofessionals who provide services for rural ABE students 
and programs. The report lists a number of sub objectives re- 
lated to the duties, responsibilities, qualities, and character- 
istics of competant paraprofessionals* 

Project activities* conducted during the year, September, 
1970 to June 1971 J involved participants and personnel from eight 
adult basic education centers and three home instruction units. 
More than three hundred ABE students in Pike, Scioto, and Ross 
Counties are included in this study. These students are mostly 
rural Appalachian whites living in isolated rural areas of 
Southern Ohio. 

Information related to selection, training, and activities, 
of the paraprofessional was gathered by observational techiviques, 
teacher-student ratings, and logged activities. Student data 
presented in the report was collected through interviews, personal 
histories, achievement test records, letters, and questionnaires. 

Staff development activities occurred during the two project 
years, 1969-70 and 1970-71# All other activities were on-going 
during the 1970-71 project year. 

The Ohio Module* s staff included a part-time project director, 
a part-time clerk-secretary, four full time paraprofessionals, 
and four part-time resource teachers. 



INTKUDUCTIO^I 



Perhaps the majo,r problem facing Adult Basic Education 
Programs throughout the nation is that of reaching (informing) 
and involving (recruiting) the low-income, severly under- 
educated segment of cur population^ In rural areas this problem 
is compounded by geographic isolation, laclt of communication 
through any media, and a paucity of agencies or groups that 
might provide supportive services and asast in promotion of 
and recruitment into the ABE Program. 

In all facets of our highly con^lex and technical society, 
there are examples of trained specialists who have available 
to them the services of lesser trained workers. Our way of life 
deems this type of organi2ation necessary. For many years sid-lled 
woriters and other professions have realized the need for sub- 
sitilled or sub-professional aides if they were to provide adequate 
services, 

A critical manpower shortage in the area of trained Adult 
Basic Educators coupled with low budgeting for program operation 
has created an awareness to the need for training and utilizing 
paraprof essionals in providing a nmultitude of services to the 
ABE population. 

Of utmost importance to tha success of any Adult Basic 
Education Program is the proper selection- and training of personnel 
to serve its participants. 

If effective program is to be established, there must be an 
awareness of the roles and responsibilities of the various numbers 
of teams who are to serve and support program operations. 



For the past two years, the Ohio Module Field Unit has been 
engaged in activities related to the selectioni training, and 
tttiliaation of paraprofessionals to serve local ABE programs* These 
activities have necessarily involved all other staff members as 
well as personnel from those agencies, organizations, and groups 
that can provide assistants to the ABE program. 

The Uhio Module has been able to relate many positive changes 
in program operation and effectiveness to the efforts of ccmpetant 
and dedicated subprofessionals- 

The following report will present information gathered as a 
part of the project activities* It is hoped that the report will 
provide some assistance to those who seek to reach the population 
for whom ABE is intended. 
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OBJECTIVES 

. The major objective of the Ohio Module Project was to assemble 
a collection of information related to the selection and training 
_of paraprofessionals who would provide auxiliary services for 
rural ABE programs. 

It was believed that by identifying those personal qualities 
possessed by competant aides; recording training procedures that 
-contributed to their job success | and, enumerating the types of 
worthwhile service they have rendered to the ABE program and its 
participants, much valuable information could be provided to 
other ABE programs seeding to involve and meet the needs of' their 
target population. It should be noted that the activities of 
this project have extended over a two year period. Much of the 
initial training and field experience for the paraprof essionals 
was provided under the previous year's project. Reference to 
these activities will be made throughout this report. 

PRQCEDUHES 

In 1969 J the Ohio Module proposed to test the feasibility of 
employing and training two types of paraprofessional— learning 
center technicians and home instruction personnel. Since both 
would be working directly with ABE clintel, it was determined that 
they should possess similar characteristics and be involved in the 
same types of training. 

Criteria for selection of aides was developed and provided 
to five districts cooperating in the project. (See Appendix B) 
With but one excepticai, local directors made their selection 



according to the criteria provided. 

Bach aide was to be assigned to one professional person in 
; 7 - the local AbE program who would serve as a resource person and 
assist in making the field experience training meaningful and 
productive. 

In order that roles ^ rf msibilities, etc., might be understood 
and a cooperative effort made toward project success, local program 
directors, resource teachers, and paraprofessionals all received 
orientation to the project objectives and long range goals* 

All subsequent training sessions have involved the resource 
teachers who work directly with the aides employed under this project. 
A pre-service Staff Development Workshop was conducted on August 25} 
26, and 27, 1969. (Objectives and workshop agenda ii found lA 
Appendix A.) A report on the activities and an evaluation of the 
training program is presented in the AABEDC Publication - "Ohio 
Pre-Service Staff Development Workshop"- August 31> 1970, Morehead 
State university, Morehead, Kentucky. 

Follow-up inservice training was provided to reinforce weak- 
nesses and improve performance on the job. 

Additional inservice, related to recruitoent, guidance and 
counseling awareness and procedures, and utilization of supportive 
services. 

In so far as possible, all training sessions were presented 
in a practicum approach and were related to needs and problems 

identified by staff. 

Aides knowledge of job requirements and performance of 
duties were rates by observers and resource teachers. Four of 
the five aides employed under this program were rated superior in 
both catagories. The fifth received an "average" rating. It is 

o 18 

ERIC ' ' ' .1+- 



to be noted that this person wab not selected coording to criteria 
provided* Observer's listed the major problem in job performance as 
immaturity and lack of Uiider standing of student's needs. 

A more complete report of the 1969-70 project activities and 
findings is presented in the AABEDC, Ohio i4odule, Final Report— 
«ABE Organization, Materials, and Instruction'^ July 31> 1970, 
Morehead State University, Morehead, Keutucity. 

Aides' employed as a part of this project have received 
approximately one hundred fifty hours of pre and inservice train- 
ing during the two year period. Additional individual help has 
been provided as needed. (See appendix A) 

It is to be noted that the aides were never threatened by 
laclc of training or specific job information. All were encouraged 
to ask questions and seek solutions to their problems. In most 
cases the resource teacner or project director could supply the 
information and service or refer the aide tu an appropriate source. 

The following statements are presented in summarization of 
the findings of the two year study involving selection, training 
and utilization of paraprof essionals to serve rural ABE programs: 

1) PagsprQfessi^flals 2^ assist Xn aiiacst gv.sry ol iJis. 

ABE Program . Those areas where they can be most effective 
include recruitment, follow-up, instruction, counseling-- 
referral, and record keeping. 

2) Indigenous paraprof essionals bridge GommiiniGation 
bstWSgfl prqeram UlA ^ target PcPulatlon. increased 
enrollment, retention, and home -Instruction successes 
are a direct result of their services. 

3) The pararrof essionals most in^por tant attributes are the 

a^^^^^tv xq. relate ^ gommlgat? idlM ^ 



Observation and studait fead back indicate that the clients 
respect and confice in the paraprofessional. These are the 
most important factors related to program success, and hold- 
ing power. 

~~ ^» Paraprofessional^ s training inservioe must involve 

gthgr m^iakaiS. M£ staff ^ resource persons . 

A complete understanding of job requirements, individual roles, 
responsibilities,, and supportive services is essential to 
program success in meeting the needs of the student. 
5* 11m Paraprofessiona^s provide ^ Important service 1^ 

program community ^ l^Xg^. The enthusiasm and 
involvement of the paraprofessional in program and community- 
activities helps to improve the public image of ABE, 

Much of the success of the Ohio Module's Project can be 
directly attributed to the efforts and services provided by 
full time paraprof essionals employed as a part of its program* 

Further evidence of program progress and related findings 
are presented in the evaluation of the follov/ing sub objectives 
for the second year's program, 

SUB -OBJECTIVES 

Objective I. T^ significantly improve enrollment ^ attendance Xjx 
local ABE Programs . 

In order to provide more frequent direct contact with local 
program, the 1970-71 project was limited to a three county area. 
Included are the Pike and Ross County ABE programs, which are 
operated by the Scioto Valley Local School District, and two 
Scioto County programs, Mluford and Bloom Locals, which are 
relatively close to Pike County. 
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Eight ABE classes or learning center;, and three home instruc- . 
tion units were included in the study. Demographic data on 
the total population served is presented in appendix C, 

Three home instruction aides and one learning laboratory 
technician trained under the previous year's project were to 
provide service related to their training for four days each 
week, The fifth day was to be used for recruitmentf follow- 
up, student counseling, and agency contact in their local areas. 

It was anticipated thi.t this additional service would assist 
local program growth and retention. 

Since program operations were limited to the three county 
area and served considerably fewer centers, comparative data 
with the previous year's project was not possible. 

A comparison of the enrollment and student hours logged in 
ABE instruction is presented in Table I. page 7a. 

It is to be noted that there was a significant increase in 
students in levels I and II with no change in the number of 
Level III students. 

While the number of persons involved in the program significant- 
ly increased, there was no real change in the ratio of males 
and females. 

The number of welfare recipients while increasing in numbers 
showed only a four per ^ent increase in relation to the total 
population. It is believed that a significant number of Level I 
and Level II students were at the poverty level but not welfare 
recipients. 

Evidence of the ef fectlveneijs of aides in recruiting is 
shown in Table II, page 7b. Aides were responsible for re- 
cruiting one of every three persons involved in the three county 
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TABLE 1 
CU^lPABAl^IVfi SIAIISIICAL DATA 
VS 



Students involved in AB£ classes, operated by the Scioto Valley Local 

Sciiool District - Pike & Ross Counties, Ohio, 

Data as of August 10, 1971, 

FY-70 ^ of FY-71 $ of PERCENT 
TOTAL TOTAL CHANGE 

TOTALS OF ALL STUDENTS 



SERVED BY 


THE PROGRAM 


170 


100^ 


261 


100^ 


^- 53*5^ 


A) Level 


I Cl-3) 


10 


5.9 


37 


m-.2 


+ 270.3/S 


B) Level 


XI (^--6) 




37.6 


128 


^■9.0 


+100.0^. 


C) Level 


III C7^ ) 


96 


56.5 


96 


36.8 


No . change 



ENROLLMENT BY SEK 

Male 69 ^.6 105 i+o,2 52.-2^ 

Female 101 59.^ 156 59.8 

NUMBER OF WELFARE 

RECIPIENTS ENROLLED h7 27,6 83 31,8 + 76.6 



TOTAL NUMBER OF 

STUDENT CONTACT 12,723 28,488 +123. ISS 

HOURS 



AVERAGE HOURS/STUDENT 
ENROLLED 



or 

7M-.8 109,1 ± 3^.3/Hrs. 

per student 
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lAbLfi ii BEST COW AVAIIME 

RECKUITMENI DAIA FOR OHIO MODULE FIELD UKII - AAEC - 1970--71 



rFMTFM TOTAL AIDES 

mWLL Mo %iU 


TEACHER 
No ^ile 


FRIElNiD, RELATIVE, 
No ^ile 


AGENCY 


MEDIA 
No ^ile 




SERVED BY AAEC AIDES 










24 


40.7 


2 


3.^ 


11 


18.6 


14 


23.7 


8 


13.6 


Pikaton 82 


21 


25.6 


4 




18 


22.0 


31 37.8 


8 


9.8 


Beaver 38 


10 


26.3 




8 


21.1 


14 


36.8 


6 


15.8 


S.Webster 18 


11 


61.1 




4 


22.2 




3 


16.7 


E.tiackson 16 


7 


43.8 


2 


12.5 


2 


12.5 


3 


18.8 


2 


12.5 


Camp 20 


7 


35.0 


6 


30.0 


3 


15.0 




4 


20.0 


SUBTOTAL 233 


80 


3^.3 


14 


6.0 


46 


19.7 


62 


26.6 


11 


13*3 


CENTERS 


NOT SERVED BY AASIC 


AIDES 








Huntington 37 




4 


10.8 


10 


27.0 


17 


^5.9 


6 


16.2 


Paint 

Valley 21 




9 


42.9 


4 


19.0 


4 


19.0 


4 


19.0 


SUBTOTAL 58 




il3 


22.4 


14 


24,1 


21 


36.2 


10 


17.2 


HOME INSTRUCTION 


ii.AEC 


AIDEo 








Pike Co. 26 


12 


46.2 




9 


34.6 


2 


7.7 


3 


11.5 


Mlnford 2? 


13 


52.0 




7 


28.0 




5 


20.0' 


S.Webster 20 


17 


85.0 




3 


15.0 






SUBTOTAL 71 


42 


59.2 




19 


26.8 


2 


2.8 


8 


11.3 


GRAND 

Tom 362 


122 


33.7 


27 


7.^5 


■ 29 


21.8 


85 


23. ^ 


49 13-5 



Data as of August 10, 1971 
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area* It is to be noted that aides did not serve the Ross 
County Programs. 

Indirectly related to aides activities are the numbers of 
referrals from agencies which account for approximately 
twenty-four percent of the total enrollment* 

It can be concluded that the efforts of the paraprofessionals 
employed under this program have contributed significantly to 
its growth and holding power. 

Objective 2. la IfflPrPV? diagnostiCj evaluative student record keep - 
aasi reT3orting Tjrocedure^ Jij^^ local ABE Pro gram . 

Staff awareness of the educational progress and fulfillment 
of the personal-social needs of students can best be accomplish- 
ed if an appropriate method of identification and assessment 
is established then "doing something about it". 

Much staff inservice time was spent in training for formal 
and informal assessment of student entry level skills, diagnosis 
of learning disabilities, and educational progress. Additional 
training was provided in developing prescriptive and remedial 
programs for students. (See appendix A.) 

Training in identification of students personal-social needs 
was accomplished through the use of multimedia training 
package for "Teacher Awareness in Guidance and Counseling" 
developed by the University of Texas at Austin under a U.S, 
office of Education Grant. (See appendix A.) 

Additional training and practicum experience was provided 
through "problem discussion" group sessions and role playing 
exercises* 

Staff response to training was positive and program 
... 14 .8- 



activities reflected increased effort to assist the ABE 
student with personal as well as academic problems and needs. 

Needless to say, the full time poraprofessionals were most 
effective in the areas of student counseling, record Iteeping 
and reporting. The^acts that they are naturally sensitive 
to individual's needs, have developed a good relationship 
with, and gained the confidence of their students are the 
most important factors in their apparent success. 

Where employed, paraprofessionals either full or part time, 
performed most of the clerical tasks. Record keeping was 
accurate and well organized. 

The full time aides were assisgned follow-up activities in 
the areas they served. 

Initially these two paraprofessional activities created 
minor problems*. It was found that the resource teacher or 
coordinator was not always well informed on the students 
problems and needs. 

This problem was resolved by arranging for professionals 
and their aides to schedule time each week for discussion 
and sharing of information on students' problems as well as 
the aide's activities. 

Teachers and aides report that data collection procedures and 
more complete student records were helpful in identifying many 
student problems and needs. The data gathering process is 
most helpful in establishing short term educational goals that 
the student can successfully attain. 

The more complete the student file, the more information the 
teacher has concerning student's needs, handicaps and performance 
the easier the task of developing an effective program and 
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assessing its outcomes* 

An exanqple of the Ohio Modvile's student record keeping system 
is provided in appendix D. 

ective 3* la. 1-^entify j;^ BSrsvaal talant.s ^ Gharacterifitj or 

P9gse§ggd J2£ effegtlYQ trained paravrgfessigfialst 

Over a two year period, during the process of selecting, 
training, and utilizing paraprofessionsQs-in a variety of 
roles, the Ohio Module has recorded a number of qualities 
and abilities possessed by competant paraprofessionas. It 
is to be notef^ that not all of these were apparent or necessar- 
ily possessed initially. Many have been aquired or polished 
and refined through training and experience* 

The paraprofessionals employed under the Ohio Module 
project had varying family backgrounds, educational opportunity, 
and work experience prior to entering the ABE program* There- 
fore, it can be assumed that prior experience, while important, 
is not too critical in the selection process. 

The major objective treatment lists those qualities that 
are deemed most important for job success in ABE. 

The lists presented here are those qualities and charact- 
eristics that have been demonstrated and observed during the 
two year period. 

Characteristics are grauped under eight headings. 
1) Ability to relate. 

a) Demonstrates ability to relate well with other 
people, both adults and children, 

b) Demonstrates the desire to help others. 

c) Demonstrates ability to meet and converse with 
others. Can provide model for good English usage. 

i;. 16 



a 
b 
c 



d) Demonstrates fondness for children and j'outh* 
e; Displays willingness to listen. 

Is tactful when dealing with others* 
11. Education and intelligence. 

Average or above in intelligence. 
Proficient in high school or above academic areas. 
Successful ABE student desirable (not essential). 
Demonstrates ability to work effectively with ABE 
Instructional materials and assist student when need .. 
arises • 

Demonstrates a willingness to continue education and 
improve performance. 
Displays use of common sense. 
Temperamental and emotional /itability. 
Demonstrates mature Judgement and action. 
Is emotional stable 
Has pleasing 'personality. 

Displays neatness and good grooming. (Does not overdress) 
Displays poise and confidence in self. 
Has good r-eputation in community — good character. 
Hespects confidence of others. 

Displays ability to handle personal or family problems. 
JV. Health and Vitality. 

Has good physical and mental health. 
Is energetic. 

Demonstrates willingness to give extra time and energy 
to get the job done. 
V. Well Informed. 

a) Is familiar with the community to be served, population, 



f 

111. 

a 
b 
c 
d 
e 
f 

g 
h 



a 
b 
c 



cultural -family backgrounds, geographic areaj roads, 
conunuaity leadership, power structure, etc. 

b) Is aware of problems in disadvantaged home. 

c) Is aquainted with the "World of Work" and aware of 
local and regional opportunities. 

d) Is familiar with local public and private agencies 
and facilities that can provide assistance to client. 

e) Is well informed on the purposes and goals of ABE. 

f) Is familiar with the authority and structure of the 
local school system. 

g) Displays an understanding of the types of persons who 
would most benefit from ABE. 

VI. Enthusiasm and positive nature. 

a) Displays enthusiasm for worlt and ABE program.. 

b) Is positive in relationship with ABE student. 

c) Willing to engage in new experiences and to accept 
new and challenging tasks. 

d) Open to and accepting of constructive critisra. 

VII. hesourceful, innovative, and versatile. 

a) Has ability to draw on past experiences. 

b) Displays ability and willingness to improvise where 
necessary. 

c) Utilizes available resources to meet student needs. 

d) Flexible and adaptable to new conditions and changing 
situations. 

VIII. Other desirable c[ualities and abilities. 

a) Is dependable and prompt. 

b) takes directions atxd carries out responsibilities. 

c) Willing to Imgrove job performance through training. 



d) Willingness to provide service when and where needed. 

e) Ability to maintain good records, .keep anecdotal 
records, and prepare reports. 

£) Demonstrates ability to v/ork cooperatively with other 
staff members* 

g) Can drive an auto and provide transportation for self 
and students if necessary. 

h) Displays humility and love for fellow man. 

i) Ability to work under adverse conditions. (Poor, 
home environment} bad weather, poor roads, etc.) 

These listings include those qualities which contribute to 
the success of the paraprof essional in the Ohio Module project. 
No one aide possessed all the qualities. The recording of these 
observations served to identify weaknesses, which in many cases 
were eliminated through individual counseling - 

Objective i+. T^ d$Yel9P record effective rarocedures for trainini^ 
paraprof essional 3 work ^Bg. 

Educators are now recognizing the value of employing 
auxiliary personnel in supportive roles for their professional 
staff. Since the advent of Federal assistance to education 
through the Elementary and Secondary Education Act, large 
numbers of subprof essionals have been employed to assist 
teachers in working with the disadvantaged. Reports from 
these and other educational programs indicate that non- 
certified personnel can work successfully in the educational 
setting. With training, they cen provide a multitude of 
services that enhance the educational program. 

At the time of the initiation of this project, the learn- 
ing center concept, utilizing an individualized approach to 
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education, was neither widely used or accepted in the 
rural regions of Ohio. Most ABE programs utilized the 
traditional group approach in ABE. Enrollment was usually 
those highly motivated individuals whc were seeldJag to up- 
grade themselves educationally. The hard core and the 
isolated adult were not being reached. 

It was helieved that by developing a highly individualiz- 
ed program, designed to meet whatever needs the person might 
have, enrollment and retention would increase. 

It was further believed that non-professionals could 
be trained to operate learning centers during the day light 
hours and that other such persons might take individualized 
ABE programs into the homes of the isolated rural adult. 

In the summer of 1969, the Ohio Module proposed to 
select, train, and utilize paraprofessionals to assist in 
e:q)anding and improving rural ABE programs in the Appalachian 
Begion of Ohio* 

The non-professionals were to be trained for two types of 
work, ABE learning center assistants and ABE home instruction 
technicians. 

With the cooperation of five local school districts, 
personnel (ABE teachers and paraprofessionals) were select- 
ed to participate in a training program related to the pre- 
viously mentioned objectives. 

Three teachers and aides were to be trained in learning 
center operation. TJiree additional teachers and aides 
were to be trained to initiate home instruction programs. 
Both educational programs were to utilize programmedand other 
appropriate self -instructional materials* 
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While the major objective was to train highly competent 
paraprofessionalS) it was deemed essential that each such 
person should have available a resource person who could 
assist in on-the-job training and provide the professional 
advice and counsel that would be needed* 

During the 1969-70 school year, a series of pre and 
inservice training sessions related to developing the proposed 
programs and the staff to man them. (See appendix A) 

It was found that the pre service training was not adequate. 
Both teachers and aides had many questions and problems. On- 
the-job training was essential. The six aides, being full 
time employees, were much more available for such training and 
had more time to become familiar with materials, procedures, etc. 
The aide served as a vital linit between the project coordinator 
and the local program. Much necessary information was communica- 
ted in this way. Aides in many ways assisted the resource 
teacher gain insight into program procedures, etc. Teachers, 
in turn, provided valuable assistance in training aides in 
teaching techniques, preparing and securing materials, 
answering pertinent questions, and making referral to appropri- 
ate agencies, groups, or individuals. 

The success of the 1969-70 year was due to a concerted 
effort to work and learn together. 

Day time learning centers proved to be an effective 
means of reaching many adults who could not attend evening 
classes. The aides manning these centers grew in expertise 
and confidence to the point that they were utilized in 
assisting other programs to train and develop staff. 

Home instruction aides experienced little difficulty in 
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recruiting and involving clientel for which ABE was intended. 
It was found that, in many cases, whole families were involved 
in program activities. Aides provided many services that, 
while not anticipated, were vital to the success of their 
program. The involvement of the home instruction aida 
resulted in dramatic changes in the lives and attitudes of the 
clientel they served. 

In both programs, student academic gains were above those 
in traditional classes. (See Ohio Module Final Keport, 
AABEDC Publication, July 31} 1970| Morehead State University, 
Morehead, Kentucky* ) 

The success of the pro;)ect has resulted in an acceptance 
of the individualized approach in ABE — most rural centers are 
now using materials, methods, etc., tested and developed 
as a part of this project. 

The use of learning center aides has greatly increased. 
Greater utilization of these persons as well as home instruction 
personnel has been hampered by local funding levels. 

The success essperienced in the utilization of aides 
resulted in the proposal to expand their services in the areas 
of recruiting, counseling, and follow-up. 

During the 197O-71 project year, five aides and their 
resource teachers received training in technicjues (See 
appendix A) and procedures related to the new responsibilities. 
The results of their recruitment and follow up activities have 
been presented under objective 1. Data related to placement 
will be presented under objective 8. 
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Ihe Ohio Module is confident that it has met its objective 
of selecting, training, and utilizing paraprofessionals to 
provide services that will improve and expand rural ABE 
programs. The specific training programs for the two years 
have been presented in appendix A, Additional comments and 
recommendations concerning the selection, training, and 
utilization of parjiprofessionals follow. 
I. SELECTION! 

1. Persons should he :mature and meet as many of the selection 

criteria as possible. See appendix B. 
2* Persons should be able to drive and own or have the use 

of an automobile* 
3" Persons should express a willingness to under talce and 

have time for training and additional Job demands* 
^# Average or above intelligence is essential if person is 

to provide any type of instruction, 

5. Persons must be able to adjust to many situations and 
relate to disadvantaged sector of the population* 

6. Previous participation in ABE is desirable. 
II. miNING: 

1* Preservice training time should be adequate for role person 
is to assume. 

2* All staff members with whom the paraprofessional is to 

work should be included in the training, 
3. Pre and inservice training should be as practical as 

possible. Real life sit\;ations, problems, and role 

playing. 

km Provide awareness of local school and community structure. 
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5* Provision should be loade for immediate follow-up and 

on-the-job training. 
6* Provision for feed back on paraprofessional's job problems 

and needs is essential* 
7» Provision should be made for assessing job performance, 
acquisition of skills, job knowledge, etc., with positive 
feed back where possible. 

8. Provide time for retraining. Always involve related staff. 

9. Provide time for inter staff meetings and group sessions 
to improve communication and staff relationships. 

10. Plan for career ladder so that paraprofessionals can 
increase in job skills, knowledge, and effectiveness. 

11. Involve paraprofessionals in planning both program and 
training. 

III. UTILIZATION I 

1» Prepare job description listing requirements, duties, 
and responsibilities for specific work assignment for 
paraprofessional. 

2. Define role and responsibilities and authority of 
supervisory and other professional persons working in 
program employing paraprofessionals. 

3. Prepare time schedules for work and task completion. 
Make the work load reasonable t 

^. As paraprofessionals become proficient in their jobs, 
provide positive reinforcement and encouragement. 

5, Listen PAraprofaaalonalSy accept thSlr gttggggtjgngf 
observations y ^ requests. Quite often ^ 
to th^ scene and understand the client better than 
the professional. 

1 . . 24 
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6. Promote good worliing relationship among staff. The 

paraprofessional should assist the professional to 

become more professional* 
7* Provide for on -going staff training and evaluation* A 

program is only as good as the staff can make itl 
8* Look for new ways that professionals can assist and 

serve the program* The possibilities seem unlimited^ 
Objective 5* Ifi deflflS ^ Xfil& ^ resnonfiibilltv ^ ^ 

reSgUrgg tSaCher SiZ CQordinatoy )^ dirggtS Urn activities 
iii the Parapyof ession^l . 

As with any new venture, problems arise which must be 
solved* The Ohio Module project was funded and directed 
through the Scioto Valley Local fcJchool District, PiJke 
County, Ohio* bince paraprofessionals serving the program 
were directly employed by the Scioto Valley District, the 
problem concerning authority and responsibility was 
immediately apparent* 

As was previously stated, five other school districts^ 
through their administrative staff and boards of education, 
had agreed to cooperate and participate in the Ohio Module 
itesearch and Demonstration Project. During pre program 
meetings with local ABE directors, it was agreed that 
there would be a cooperative effort in all project activities 
that did not hinder or interupt local program operation. 

Projected program activities including staff duties 
and responsibilities were prepared and submitted to locdl 
districts for their approval with the understanding that 
revisions or modifications might be made* All such changes 
were to be approved by local responsible persons. During 
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pre service orientation and training both professional and 
paraprofessionals were provided tentative job descriptions 
which included qualifications 9 duties, and responsibilities* 

During the first months of operation, it was found that 
the professional responsible for the aidete activities and 
duties was not always available for consultation and/or 
training sessions. (Much was done on the job during the 
day while professionals were involved in regular public 
school work*) Usually the professional was contacted and 
briefed on any activities or training that had occurred in 
his absence. Eventually time was scheduled for a weekly 
meeting of staff for discussion of program activities, 
briefing, counsel, etc. 

All groups training sessions were conducted on Saturdays 
or at a time when all staff members could be present. 

During the two year period, many changes have been 
made in the job descriptions for the professional serving 
as a resource person for the AABEDC aide. 

The current job requirements are those found agreeable 
at the present time* (See appendix E.) As program changes 
are made necessary changes in job descriptions etc. must 
follow. 

Objective 6. Xa assess iJas, apprgpriatengss ^ effectiveness 

indlVidUallged instructional materials Jj^ classroom 
and the " hpme instruction" p ypgran^ ^ 

The greater academic gains made by students using program- 
med and otiier self Instructional materials experienced during 
the previous years' project, and an increased awareness of 
this type of material, resulted in a greatly expanded use 
during the 1970-71 project year. 

-20- 
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^--^^ Six of the eight centers involved in the project and the 

three "home instruction" units utilized self instructional 
materials for the ffla;ior part of the academic program. The 
two traditional classes, during the year, inclorporated 
many such materials into their programs* 

In meetings throughout Ohio it has been observed that 
the learning center or mini-lab concept is being widely- 
accepted and adopted as a means of providing for the 
educational needs of the ABE students. 

Almost 100^ of the instructional materials used in the 
Ohio Module learning labs and home instruction programs 
can be classed as ''soft-ware". Some few tapes are used 
with ".level one" reading and arithmetic. Teachers do, 
however, supplement their program with audio-visual 
presentations— films and filmstrips. "Career Education" 
materials from the Scioto Valley School's Special Purpose 
Library Collection have been used for "World of Work", i 
"Job Success's and "Employment Opportunities" presentations 
to groups of students. 

All new instructional materials selected are evaluated 
by teachers and often "field tested" to get student 
reactions. See check lists for evaluating programmed 
and instructional materials. (See appendix F. ) 

It has been determined that the appropriateness and 
effectiveness of the materials used depends largely on 
the following factors: 

a) The instructor's awareness of the adult learner's 
educational goals and needs. 

b) A reasonable assessment of the adult* s functioning 
level in the skills to be utilised in the learning 



process. 

c) The instructor's icnowledge of the various types of 
materials that would provide the instruction needed. 

d) The instructor's ability to utilize the materials selected, 

e) The availability of the materials* 

It must be emphasized that the instructor or person using 
self instructional materials must become thoroughly familiar 
with the materials that might be used in the program. 

Insufficient knowledge and a^ifareness of available materials 
can only hamper the effectiveness of tne program in meeting 
the learner's needs. 

The Ohio Module Program has been instrumental in establish- 
ing a number of mini-labs in rural areas that serve a 'limited 
number of persons. The available facilities and the re- 
latively small numbers of students served limit the number 
and quantity of instructional materials that can be stored 
and utilized at any one time. To alleviate the problem of 
not having materials available to the learner, the Ohio Module 
has established a large rather comprehensive library of self 
instructional materials in the learning center at Piketon 
High School. Funds from local, state, and Federal sources 
have been utilized in this facility. Instructors in the 
centers operated by the Scioto Valley District and the home 
instruction aides have access to this "bank" of materials. 
Requests for specific materials needed by any instructor 
are usually supplied in one or two day's time. This organiza- 
tion and distribution of materials in this manner has proved 
very successful in serving a large sparcely populated area. 

As new materials are selected for the program, efforts are 
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made to aqualnt staff, individually or through inservice, 
with the program content and instructional procedures. 

Perhaps the greatest lack in the Ohio Module *s collection 
is in the area of appropriate materials in basic skills 
instruction for the "level one" adult. Teachers indicate 
that there is a great need to have such materials produced. 
Many of the materials used currently are modifications of 
those used in the primary grades in public schodL 

As previously stated, the previous year's comparision of the 
academic gains made by students in the different types of 
ABE programs included in the Ohio Module Project greatly 
influenced the expanded use of individualized instructional 
materials. Since none of the programs in the, current year 
were operated entirely without such materisi;Ls*jv;6uch data 
could not be compared. 

Tables III and IV indicate the academic gain made by 
students utilizing programmed materials during the 1970-71 
project year as compared to a similar group in the previous 
year* (See tables III and IV on page 2^-.) 

Both tables indicate an increase in student contact hours. 
The total gain for students in both reading and arithmetic 
is not significantly different. The average hourly gain, is 
slightly lower in the purrent yeajp. The larger percentage 
of Level I and II students included in the 1970-71 data 
may account for the slight difference. 

Since the TABE test, Level E, used to evaluate academic 
gain with the Level I student does not include language 
arts test, and this data was not compiled on other students 
during the previous year, no comparison is made. Results 
of the 1970-71 data collection are present in table V, page 25. 



TABLE III 

Comparative gains in Heading Achievement made by Ohio Module 
AABEDC students using individualized instructional materials 



1960-70 1970-71 

Number tested, Pre Po.it (178) (I73) 

Total Hours logged 9j319.5 9,975.5 

Average hours/ student 52,35 57.66 

tCotal grade equiv/months 

gained 3,5^7*0 3,398.0 

Average grade equiv/months 

gained per student 19 #92 19.6^ 

Average hourly gain/grade 

equivalent months O.O38 0.03^- 



TABLE IV 

Comparative gains in arithmetic achievement made by Ohio 



Module, AABEDC students using 


individualized 


instructional 


materials. 






Number tested, Pre & Post 


1969-70 
(176) 


1970-71 
(173) 


Total hours logged 


7,^6if.5 


8,383.5 


Average hours/student 






7 tal grade equiv/months 
gained 


3,100.00 


3,097.0u 


Average grade equiv/months 
gained per student 


17-61 


17.90 


Average hourly gain in 
grade equivalent months 


0.0^-15 


0.037 
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TABLE V 

Academic gains made in laiiguage arts foy Ohio Module AABEDC 
Students using individualized instructional materials. 



Number tested - Pre & Post 


1969-70 
(Not available) 


1970-71 
(152) 


Total Hours logged 


JI.A. 


6,668.5 


Average hours per student 


N.A. 


^3.87 


Total grade equiv/months 
gained 


N.A. 


2,332.0 


Average grade equiv/months 
gained per student 


N.A. 


15.3^ 


Average hourly gain/ grade 
equavalent months 


N.A. 


0.035 



The date presented in table V shows less general gain in 
Language arts, when compared to gains in reading and arithmetic. 
This might be accounted for by the fact that centers operated 
by the Ohio Module AABEDC do not encourage formal presentation 
of English grammar materials until the adult is performing 
at a 6.0 level of reading or above. Below this level, reading, 
vocabulary building, and in most cases, spelling is emphasized 
more than English usage. 

The data does, however, present a favorable con^)arison of 
gain in relation to average gain per student vs. average hours 
per student. 

In summary, teacher and paraprof essional reacliion to the 
individualized approach to ABE has been positive. The use of 
programmed and other self instructional materials provides the 
opportunity to help individuals and often small groups meet 
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educational needs* The Itaarniixg laboratory approach provides 
increased opx^ortunities for individual interpersonal relationships 
w;'.th students* Individual needs and goals are nore readily 
identified and the teacher can more easily provide supplementary 
assistance and counseling. 

The extent to which interpersonal relationships develop depend 
largely on the teacher's interest and effort* In general, the 
learning lab approach develops an awareness for the individual 
that is not as observable in traditional classes* 
Objective ?• l£ devel?^ ^ annotated 2l instructional materials 

flight i:^araT3rofessionals jji providing "iafifilS. 

iiastruQtiQi;"* 

I'he home instruction conjponent of the Ohio Module Pro;ject might 
best be described as a "back-seat'' mobile unit. ■ 

i'he hoa)e instruction aide, after recruiting, enrolling, and 
interviewing the ABE student, describes the instructional procedures 
and adirdnisters, with the student's permission, placement inventor- 
ies to determine the fiinctioning level in the basic skills of 
reading and arithmetic. 

Using the information gathered during the interview, expressed 
and implied goals, etc*, and the placement assessment data, the 
aide and resource teacher plan a beginning program for the student* 

Since materials must be left in the home for the student's 
use, Uie aide must plan ahead and anticipate the amount of instr- 
uctional material that might be utilized during the week. 

A variety of materials, usually programmed and other self 
instructional materials, are provided for the home bound student. 
Specific instructions for utilization of materials is px^ovided 
by the aide. I'hese include procediores for self checks and 



adminiatration of progrest^ te^ts* Normally students are not 
assigned work beyond the next progress or unit test* These 
are usually administered and checked by the aide during her 
weekly visit to the heme. 

Additional duplicated materials for drill and reinforce- 
ment of skills and concepts are frequently provided. With 
instructions for use and keys for self checking. 

Pleasure reading materials oa the student's level are pro- 
vided when necessary. These are often in the form of periodicals 
pamphlets, adult readers, paperback books, etc. 

The materials to be used are gathered from many sources 
including the aide's basic collection, the local ABE program, the 
resource collection housed in Piketon High School, other teachers 
agencies, and business and industry. Often teacher or aide 
prepared materials are used to reinforce or reteach concepts and 
skills. 

It would be difficult to list and evaluate the many supple- 
mentary materials that resourceful home instruction aides have 
provided for their students. Many materials included related to 
consumer education, legal aid, health and nutrition, clothing, 
family planning, insurance, social security, and a variety of 
other topics that might inform the adult learner. 

A basic, certainly not comprehensive list of commercially 
prepared instructional materials is included in this report. 
See appendix F, These materials have been found appropriate for 
use in the Ohio Module's home instruction program. 

The supplementary materials provided by innovative and re- 
soui'ceful staff have proved to be an invaluable part of 
this program and have contributed greatly to academic gain 
and maintaining student interest in the program. 
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tjectlve 8. 2sl slenUigantlr ±myvQv& ^ counseling j placemant 
follQw^up services Jja local ^BE programs . 

Rural ABE programs, working on small budgets and serving smaXl 
numbers of persons over wide geographic areas, exgperience difflcul 
ty in acquiring and/or utilizing the services of professional 
counselors* 

From the beginning of its demonstration-research activities in 
1968, the Ohio Module has stressed the importance of utilizing 
the teacher as a counselor* Continued inservice training has been 
provided to develop awareness s for counseling. The previous 
year's project provided such training for both teachers and 
aides. If it is to be successful, th^ ABE program can not ignor 
the many personal needs of its students. The learning lab and 
home instruction programs lend themselves to the development 
of those inter personal relationships that can help identify 
high priority needs of the student. Such an awareness, coupled 
with the knowledge of those available resources which can assist 
in aleviating the problem can nnly help to hold the adult learner, 
contribute to his well being, and motivate the learning process. 

The increased involvement of students as well as the holding 
power of the local programs relate directly to the counseling and 
follow-up activities of the ABE staff. See tables I and II on 
pages 7a and 7b. 

A better linkage with supportive agencies has resulted in a 
greater number of referrals. Data si^)plied in Table II, page 7b, 
indicates that approximately one out of four students enrolled 
was referred by a supportive agency. 

The Ohio Bureau of Eii5)ioyment Services has, through its Work 
Incentive Program, provided much service in referring students 
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to the programs. In turn, this agency has assisted in placing a 
number of ABE students in ;jobs or Manpower Training Programs. 
See appendix G» County Extension Services, Public Health Depart- 
ments, Vocational Rehabilitation, Pike County Bar Association, 
. and local Community Action Agencies have all contributed greatly 
by providing services and materials for ABE students. 

Much of the counseling has not been documented. Some instances 
where referrals were made have been logged and the outcomes re- 
corded. See referral sheets, appendix G, page 79 and 79a. 

As was previously stated, the opportunities for increased 
inter-personal relationships with individual students are provid- 
ed through the individualized instruction programs. The extent 
to which these relationships produce positive outcdmel for the 
ABE program depends largely on the interest and efforts of the 
staff. 



ERIC 



BEST GGPY AVniLABLE 



AABEDC COMPOIIENTS 



ERIC 



-30- 



MBEDC 
COMPONENTS 

1. Have your ABE students had an input into the planning 
of new ABE programs in your module? 

* 

ABE students have influenced planning of local ABE programs. 
While no new programs were started during the 1970-71 year, all 
local programs operating lesb than four days per week schedul.- 
ed classes according to the time and days most convenient for the 
the students. If possible, home instruction students are scheduled 
on the day and time that would be most convenient. 

Two centers have moved classes, within the building, to accommo- 
date students. In one center, this entails moving materials and 
equipment twice during tne evening. At the request of the majority 
of the students, the Beaver, Ohio, Center was moved from the high 
school to the elt,mentary school cafeteria. 

Summer program schedules are changed to meet the needs of 
persons who work evenings. 

All persons involved in an individualized instruction program 
are consulted concerning their program content. 

Students are involved in the planning and scheduling of group 
activities. 

Home instruction students must approve of any program visitors 
accompanying the aide into the home. 

2. Do your ABE students have any way of adjusting the on- 
going program (a) individually, and (b) as a group? 
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Individuals may and do request changes in program content | 
materials and schedules. If reasonable and practical, all such 
requests are honored. 

Individual requests that might involve the group are usually- 
presented to the group for discussion and decision. 

Group consensus has a definite affect on program. As was 
previously mentioned, program group activities, time and plan are 
determined by the majority of the students. 

Individual and group feed back is elicited through questionnaires, 
discussion, and letters. See appendix H. 

3. Include clientfe positive and negative assessments of your 
program. 

Exan^les of individual's letters and the tabulation of the 
questionnaire are presented in appendix H. 

OUTREACH 

1. What methods did you use for recruitment? 

The following methods were used to recruit new students during 
the current project year: 

a) Rflg-puiters - AABEDC aides recruited in local communities 
for local ABE programs as well as their own program. 
During the year these aides contacted referrals and leads 
to potential students. 

ABE teachers were involved in some recruitment activities* 
They were responsible for securing local drop-out lists, 
preparing and distributing phamplets and other recruit- 
ment materials through local schools. Some met with 
P.T.A.js, community groups, business and industry, 
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minis terS) called formei students , and other potential 
enrollees* 

CAC community aides distributed leaflets 9 provided some 
direct recruitlngi and provided leads to other potential 
students* 

Ohio B.E.S. representatives were responsible for many- 
referrals and directed a number of WIN enrollees into 
the programs* 

Many former and current enrollees were responsible for 
recruiting new students* See table XI, page 7b* 

All local media was utilized in the recruitment process 
All materials contained in the AABEDC recruitment kit 
except billboard materials were utilized. 

Local cable TV was used in Chilli'cothe ^and Portsmouth, 
Ohio. AABEDC Film clips were presented 28 times, during a 
two weelt period in September and October. 

Leaflets, school notices, and individual cards and 
letters were distributed or mailed to potential students. 

Five local radio stations ran approximately 200 spot 
announcements during the year* 

Local newspapers published articles on programs and 
"Open the Door" materials from the Recruitment Kit* See 
appendix X* 

3* Does your staff contact students who miss sessions? 

AABEDC aides serving locaj. programs made every effort. to. contact 
students who had missed two or more sessions without contacting the 
teacher or aide* Methods eB5)loyed were home visits, phone calls, 
mailings of cards, letters, and leaflets, and indirect contact 
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tiirough students » friends | and neighbors* 

I'eachers and otner adult education students were involved in 
program follow-up on absentees. 

Agency representatives from CAC and welfare departments pro- 
vided some assistance. 

It has been determined that the most effective way of reinvolving 
students is through personal contact either by visiting the home or 
telephoning • 

Ihe uhio Module's improved attendance is the direct result of 
a concerted effort to contact all persons who were classes as 
absentees. 

Reter^tion 

1. What are the reasons given by your students for participation? 
Reasons given for enrolling are* 



a) To gain employment 10^ 

b) To get a better ;)ob 33 

c) Self improvement 8? 

d) To be able to help 

children in school 93 

e) To gain a H.S. 
Equivalency (GED) 2^2 

f ) To qualify for ;job 

training 2? 

f ) To learn to read and 

write 7 

h) No reason k 



* Many students gave more than one reason. A majority 
indicated that a high school equivalency certificate was 
their ultimate goal. 

2. What are the reasons given for witharawl. 

a) Gained employment or a 

better job 27 
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b) movfid 



7 



c) illness & pregnancy 

d) family problems, child 



6 



care, etc. 

e) passed GED 



13 
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f ) working hours changed 

g) laclt of transportation 

h) entered job or skill trg. 



16 



V 



6 



9 



i) lost interest or no reason 23 

It is to be noted that there is some duplication such as: 
OED and job training, gained employment and moved. A total 
of 107 withdrawls were recorded during the year. Follow-up 
provided information on many who did not iiiform the staff 
prior to withdrawing. Withdrawal data as of .Augi^st lO, 1971* 



necessary to high retention? 

Findings of the Ohio Module Project would indicate that 
the teacher or person who works directly with the student in 
the program is the one major reason for retention of drop- 
outs. 

As has been previously stated, the individual interpersonal 
relationship that develops between teacher and student con- .. 
tributes most to holding power and program success. 

Certainly many other factors contribute to retention. 
These can only be a direct result of the interest and effort 
made by the teacher in developing a program to meet the 
needs of the individual student. 



1. What methods are used in your program to identify learning 



3. Have you isolated any program characteristics that ai& 



DIAGNOSIS 
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levels and learning difficulties of individual students? 

The individualized, self instructional ABE program is 
based on the student's ability to progress at his ovn speed 
through materials that are appropriate for his functioning 
level. As progress is made, the functioning level improves 
and he is able to aquire higher level sitills and knowledge. 

Initial placement is therefore vital to the success and 
retention of the new student* The student, unless he is 
completely illiterate, must begin in materials that can 
provide immediate success. 

Placement begins with the initial interview and enrollment. 
The interviewer through eliciting responses to questions 
and by suggestion can usually determine an appro^cimate level 
of performance. Vocabulary, previous experience both ;)ob and 
schooling, as well as general ability to verbalize are -good 
indicators of functioning leveU 

The Ohio Module, in training personnel, has developed rathe 
strict guidelines relating to pre assessment for placement in 
materials. 

The interviewer, after explaining the program and providing 
orientation to a variety of materials rarely has difficulty in 
administering formal or informal placement inventories. Depend 
ing on the estimated level and goals of the student;, placement 
inventories are administered in reading and/or arithmetic. 
Formal approaches utilized ares 

a) Head for Undflratandin,g Power Test and a correlated 
placement chart which places the student at a level 
below his inctructional level. This test is adrainlst 
ered to persons estimated at performing at or above 
grade ^•.0 in reading. 



b) Carter Math Placement Inventory - A power test ranging 
from basic number identification through beginning 
algebraic equations. A placement chart accompanies 
this instrument* 
Persons identified as functioning at Level I are usually 
given informal assessment such as word recognitionj simple 
Level I sentence reading, or placement inventories accompaning 
level I materials. 

All placement methods have proved effective. It is to be 
noted that training and practice in the interview and orienta- 
tion process is essential to success in determining the ap- 
propriate level on which to administer formal or informal 
inventories. ■•• J - > 

A basic rule in placement is to be sure that th^ student 
can immediately experience success. It is much easier to 
assign the student more difficult material, if placed too. low, 
than to assign him to lower level materials. 

After the student has been successfully placed and is 
maiting some degree of progress in his program, an attempt 
is made to assess the achievement level and to dlagnos his 
learning difficulties. In very few instances has the student 
been unwilling to take an achievement battery or some approprl 
ate diagnostic instrument. It has been found that the student 
is often eager to be tested. 

Ca^t1"^^ and an awareness of ^ studsnt* s &&it Img^ are 
extremely important when interpreting test results. 

The Ohio Module uses the California Test of Adult Basic 
Education, Levels E, M, and D, forms 1 and 2, for pre and 
post testing purposes. These tests yield grade equivalent 
i . . 43 -^7-, IP 



scores. Item analysis is extremely helpful in identify- 

ing weaknesses and learning difficulties. Other diagnostic 
and assessment instruments that have and are being utilized 
includes 

a) Slusson Oral Reading Test yields grade level score 
through oral reading of graded word lists. 

b) Informal paragraph reading. Its format includes 
paragraphs on ascending levels of difficulty. Each 
paragraph has questions which yield comprehension checks. 
When student reaches frustration level teacher continues 
to read paragraphs and elicit oral responses to questions. 
This exercise yeilds verbal functioning level. 

Other instruments such as Hulesman Word List are used to 
diagnos reading difficulties, dyslexsia etc. ^ All.pirogrammed 
instruction materials have progress tests. 

The Uhio Module has found testing and student assessment 
vital to student progress and program evaluation. In no 
case should a test be given if the student is unwilling or 
there Is no need for the Information it will yeild. Tests 
and their results are only worthwhile if the information they 
give is put to some good use. 
MANPOWER MP VOLUNTEERS . 

1. How many professionals, paraprofessionals, and other paid 
and volunteer staff have been involved in your module? 

The Ohio Module staff Includes a project director, nine 
professional ABE teachers or learning center coordinators, 
tiYA '-^ 'ull time home instruction aides, one full time learning 
lab Mocunician, three part-time learning lab technicians, 
one teacher aide, and one part-time clerk secretary. 




-r Four professional ABE educators have provided consultant 

services for inservice training during the year, 

A total of fourteen part-time volunteers have served the 
-program providing child care, transportation, and tutorial 
services to five of the centers. 

2. What kinds of training and informal pre service and in- 
service training have they received this year. 

See appendix "A". 

• MATERIALS . 

1. What ABE matarials do you especially recommend? Why? 
See objective siaj page 20. 

2. What materials have you found particularly unserviceable? 
See objective six, page 20. . 

3. Has your staff developed new materials this year? 

Only those related to drill and reinforcement of concepts 
These are related to text book exercises. 
METHODS. 

1. What methods of instruction do you especially recommend? 
See objective six, page 20. 

2. What methods of instruction have you found particularly 
unserviceable? 

Group instruction was almost eliminated in the program. 

- One program continues to use some such activities. Student 

progress is generally hampered by this type of instruction. 
Ketention and attendance problems are greater. 
COUNSELING . 

1. Do you have counselors serving your ABE program? 
ER?C objective eight, pagq 28. - 



- 2. Do your teachers have formal or informal counseling duties? 

See objective eight, page28. 
■1. ' PLACEMMT. 

1. Do you have ways of placing your ABE and GED students and 
graduates in ;johs and training programs where appropriate? 
See ob;Jective eight, page 28- 
FOLLOW-UP « 

1, Do you have a method of discovering what happens to your 
graduates and withdrawals? 

Personal contact and feed bacit from questionnaires provide 
much information. Many students stay in contact with the 
teachers and aides and often communicate through other 
students. 

Former students are invited to attend group: gatherings- 
Christmas parties, Awards Dinners, etc. 

2. What have been the results of your follow-up? 
See appendix H. 
BUSINESS AND INDUSTRY. 

How do you work with business and industry? 
Local industry cooperates in recruiting activities and 
frequently will respond to request for placement information, 
etc. 

Local business permit posters to be displayed and have, on 
occassion, employed former ABE students. 

The Sciotu Valley District anticipates opening an ABE ■ 
program on the Goodyear Atomic Corporation plant site during 
the summer months. If successful, this venture should do 
much to improve working relationships with all other industry 
in the area. 
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AABEDC 
OHIO MODULE 
STATE SUPPORT 



The Ohio Department of Education, Division of Federal Assistance 
has funded the operation of local ABE programs serving the AABEDC, 
Ohio Module* Inital funding for programs was approximately, 
$ 26,500.00 (90J^ Federal, 10^ State). Additional funding, estimat- 
ed at i 9,000.00, has permitted local programs to operate through 
the summer months. It is anticipated that the Ohio Department of 
Education will assume the funding of the home instruction component 
under a special grant for the next fiscal year. 

Local inkind contributsions includes 

a) Use of facilities, utilities, and equipment for program 
operation and inservice, approximately ^ ^5} 500 •00 

b) Local inkind service from public school personnel: 

320 hours at $ 7.00 per hour for professionals, $2,2^.00. 
Non professional services, approximately 200 hours at $ 3.00 
per hour = $ 600.00. 

c) Volunteer services - approximately ^-20 hours at $ 200 per 
hour = i 820,00, 

d) Services from other agencies, approximately 60 hours 
professional service at i 6.00 per hour = $ 36O.OO. 
Approximately 50 hours non professional services (CAC aides, 
etc) at $ 2.00 per hour = $ 100.00. 

Total estimated state, local support, and inkind contributions, 
$ 1+5,120.00. 




47 



AABEDC 

OHIO MODULE 
SPREAD 

The following changes in rural Ohio ABE programs have been observ- 
ed during the AABEDC project years: 

1) Increased enrollment and improved retention. 

2) Majority of ABE programs have adopted learning lab or mini- 
lab concept. 

3) Increased local inservice training related to staff develop- 
ment and program improvement. 

k) Increased public awareness of ABE program, 

5) Better cooperation with si^portive agencies. 

6) Greater use of paraprof essionals. 

7) Program operation extended through summer months. 

8) Program expanded - many new programs have ifened in the 
Appalachian Region. It is anticipated that three additional 
classes will be initiated during the next fiscal year. 

9) State support for use of paraprofessionals in recruitment and 
learning labs has increased. 

10) Staff from the region has participated in State and Regional 
Workshops. 

11) Staff has demonstrated leadership in adult education associa- 
tions . 

It is hoped that the Ohio Modulefe success and exposure has in- 
fluenced programs outside Ohio. During the three year period, the 
Ohio Module has corresponded with and provided information to a great 
number of programs throughout the United States. 

A number of observers from other states and one foreign country 
have visited the program and sought information concerning it. 
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HECOiMMENDATIOKS 

The Ohio Modulo project's apparent success in the utilization of 
paraprofessionals in a variety of roles would indicate that an 
expanded use of the services and talents of these persons would be 
essential to improvement of program. 

It is recommended that the home instruction component be con- 
tinued and if at all possible expanded to serve a pressing need 
in the rural areas of Ohio. 

It has been suggested that the Ohio Module test the feasibility 
of providing early childhood activities through its home instruction 
program. In view of the number of preschool age children residing 
in the homes visited and the parent's expressed interest in their 
children's education, it would appear feasible to Initiate such a 
program. 

The recommendation for further demonstration and research 
activities through the Ohio Module would be to conduct a feasibility 
study of the home instruction program's potential in training and 
involving parents of preschool age children in early childhood 
activities through ABE related instruction. 

I'he lack of professionally trained Adult Basic Educators and the 
low level of national funding for the Adult Basic Education Program 
present obsticules to future expansion and improvement of the 
program. The Ohio Module and a number of other similar programs 
have and are demonstrating a practical and economical approach to 
expanding and improving ABE services through the utilization of 
trained paraprofessionals. 

It is recommended that ABE programs explore the possibilites of 
training and utilizing persons from the target population to affect 
desirable changes through Adult Basic Education. This method of 
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attaciang the literacy problem tnat confronts the disadvantaged 
sector of our population would create einployment, that does not 
currently exist, and provide models of self improvement and inward 
mobility within the group to be served. 
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APPENDIX "A" 



PBE-SERVICE STAFF DEVELOPMENT WOhK3H0P 
EVALUATION 

!♦ General Alms and Objectives 

1. Each participant will be able to adequately define his rolef 
duties, and responsibilities in the Ohio Module Field Unites 
applied research project* 

a* Each participant will be able to describe and identify programm- 
ed or self -Instruction curriculum materials and demonstrate an 
understanding of the philosophy behind their utilization. 

3» Each participant will be able to conduct an initial interview 
for the purpose of explaininjg the program and enrolling new 
students. 

k» Each participant will be able to administ r, score, and 

evaluate placement, progress tests, and achievement betteries 
related to the program. 

5. Each participant will acquaint himself with the cooperating 
agencies, their service, and referral procedures. 

6. Each participant will be able to conduct an individual 
counseliiv^ session and provide educational, personal-social, 
and vocational information and referral. 

7. Each participant will develop a programmed instructional 
curriculum related to specific beginning levels and expressed 
student needs or goals. 

8. Each participant will demonstrate efficiency in developing 
and maintaining student records and reporting procedures re- 
lated to this project. 

9. Each participant will develop a notebook, for reference, 
which will include instructions and information related to 
his specific duties and responsibilities in this project. 



IX. SpeciflG Aims and Qb j ^egtlves 



1. Each participant will. describe his role, duties, and 
responsibilities as a member of tne Ohio Field unit 
Staff. 

2. From a variety of instructional materials, the participants 
will select at least five items in the area of reading and 
five in mathematics that can be classed as programmed or 
self -instruction curriculxim materials and will explain 
procedures used by the student and the method of checking 
progress* 



APPENDIX "At' CONTINUED 



3* Each participant will) in a practicura situation, conduct an 
initial interviewi explain the ABE program, and provide 
an orientation to the use of programmed instruction curricul- 
um materials. 

h» Each participsufit will administer, score, and evaluate the 
various types of placement instruments used with programmed 
instruction and demonstrate proficiency in placement in 
beginning programs. 

5. Each participant will administer, score, and profile one 
or more forms of the achievement battery (TABE) to be used 
in pre and post testing. 

6. Each participant will administer, score, and evaluate two 

or more types of progress and unit tests and provide program 
recommendations related to the outcomes. 

7» Each participant will become familiar with the scope and 
sequence of materials available to them and will be able to 
develop a longitudinal course of study related to a variety 
of student needs. 

8. In a practicum or role playing situation, each participant will 
conduct a counseling session and provide educational, voca- 
tional or personal-social counseling, information, or referral 
as the situation indicates. 

9. Each participant will complete record forms, compile a 
student record folder, and demonstrate efficiency in report- 
ing data gathered. 

10. Each participant will compile all prepared materials plus 
notes and practicum work in a notebook for ^future reference. 
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APPENDU "A" CONTINUED 

PRESERVICE WORKSHOP 
MONDAX, AUGUST 2^, 1969 

PIKETON HIGH SCHOOL 
Pike ton, Ohio 

9s 00 SESSION I 



Overview of pro;)ect, Individual Roles 
and Responsibilities. 



10S30 



SESSION II 



Orientation to Programmed Learning 



12 J 00 



Lunch 



1:00 



SESSION III 



Practicum Enrollment and interview 
Techniques (Video-Taped for self- 
evaluation)* 



3:00 



SESSION IV 



Practicum assessment, placement, 
testing, entry level sltills, student 
orientation to materials* 



5s 00 



Adjourn 
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APPENDIX "A" CONTINUED 



PRE-SEhVICE WORKSHOP 
TUESDAY, AUGUST 26, 1969 

PIKETON HIGH SCHOOL 
Pike ton, Ohio 



9s 00 Practicum Progress Testing, 

Recording, Reporting, Terminal 
Testing 

11 1 00 Program . Planning, Scope and 

Sequence of Materials, Materials 
Available. 



12500 Lunch 



Is 00 Coordinators* Role in the Lab, 

Record Keeping, Student Records, 
Reporting* 



2:00 Psychological Aspect of Adult Basic 

Education and Programmed Ins true tion- 
Dr. Edward Wallen, Educational 
Psychologist. Rio Grande College, 
Rio Grande, Ohio. 

3^00 Practicum Administration, Scoring, 

and Interpretation of TABE 



5s 00 Adjourn 



55 



APPENDIX "A" CONTINUED 



PHE-SEHVICE WOHKSHOP 
WEDNESDAY, AUGUST 2?, 1969 



PIKETON HIGH SCHOOL 
Piketoa, Ohio 



9^00 Orientation for Teacher-Counselor 

Aide I Home Instruction* 



10:00 Review Session - Practicum in working 

with Programmed Instructional Materials > 
Testing, Placement, Student Orientation* 



12:00 Lunch 



1:00 Advantages and Disadvantages of Programmed 

Instruction 



2:00 Awareness of student* s needs, services 

of cooperating agencies and organizations, 
referral, etc- 

^:00 Review of Workshop and Evaluation 

5:00 Adjourn 
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APPENDIX "A" 

AABEDC - OHIO MODULE 
STAFF IfiSERVICE IHAINING 
FEBRUARY 28, 1970 

Teacher Awareness in Guidance and Counseling 

A Multi-Media inservice program prepared by the University of 
lexas for teachers and si^portive staff in Adult Basic Education- 



SESSION I 
AGENDA 

I, Introduction to program and pre assessment inventory- 
II. Administration and scoring of inventory - Discussion. 
III. Awareness of Human Needs, Part I, Discussion and review. 

Lunch 

IV. Awareness of Human Neads, Fart II., Discussion and review. 
V. Dropouts - Discussion and review. 
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APPENDIX "A" 

AABEDC 
OHIO MODULE 
STAFF 
INSERVICE TKAINING 



March 7, 1970 
Teacher awareness in Guidance and Counseling 



SESSICK II 



9:00 AM I. Emotional Needs of Adult Students 

Discussion 



Coffee Break 



10:30 II. 



Discussion''°^^®'^^ Affecting Performance 



^25 00 Lunch 

1^00 PM III. «ty^s™^^^^ on Illiterate 

Referral Services Available to ABE 
ejtudents - Discussion of local 
services. 

"♦•'OO Adjourn 
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Appendix "A" 



AABEDC 
OHIO MODULE 
SIAFP 
INSERVICE TBAININQ 

Marph m-, 1970 
Teacher awareness .In Guidance and Counseling 



AGMDA 



9:00 AM I. Education of ABE student, Part I, 

Discussion 



10; 20 ... Coffee Break 



10:30 II. Education of ABE student, Part 11, 

Discussion 



12s 00 Lunch 

IjOO III- Methods of Placing the ABE student. 

Discussion of Local opportunities. 

2j30 IV. iiuiamary and Conclusion - Review - 

Discussion 



ifsOO V. Post assessment 
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AABEDC 
OHIO MODULE 
PIKE, ROSS, SCIOTO COUNTY 
PROGRAM PLANNIKG 

AUGUST 20, 1970 



AGENDA 



10;00 Proposed Pro;Ject Activities for 1970-71 
year - Max W, Way, Director 

Reactions from local directors and 
coordinators, questions and answers. 



12; 00 Lunch 



liOO Development of responsibilities and duties 
of AABEDC staff - all. 



3:00 Agreement on 1970-71 Program thrust. 
Adjourn 



ERIC . - 60 



APPENDIX "A" 

AABEDC 
OHIO MODULE 
STAPF .PRESEEVICE TRAIUnG 

SEPTEMBER 12, 1970 

AGENDA 



9s 30 Coffee and donuts 

^OiQQ Program Direction for 1970-71 - 

Max Way 

10*30 Roles and Responsibilities of 

AABEDC Staff - Max W. Way 

Questions and Answers 
12:00 Lunch 

I'OO Orientation to AABEDC Recruitment 

Package - Discussion 

Is 30 Recruitment Techniques - 

Group discussion 

2j20 Break 

2*30 Review of interview and placement 

procedures for ABE - Questions and 
answers* 

3*30 Checking student progress - Testing 

and interpreting - Max Way 

^•00 Record Keeping and reporting procedures - 

Review of AABEDC Forms - Questiuns and Answers 
5s 00 Adjourn 
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SCIOIO VALLEY LOCAL SCHOOLS ^^^^^ 
ADULT BASIC EDUCATION PROGEAM 

SEPTEMBER 19, 197O piKEioN HIGH SCHOOL 

STAFF PRESERVICE TRAINING 



AGENDA 



■^^•^^ Aims and ob;}ectives of ABE - 

Max Way, Director 

II. Local Program Development 

Group Discussion - Student Feed Back. 
etc» ' 

Lunch 

■^'^^ Community Resources - Supportive 

Services for student and program 
Weeds - Group discussion 

Staff roles and responsibilities - 
(Questions and answers. 

2 J 45 Break 

^* Program responsibility to AABEDC 
Pro^ject - Questions and Answers. 

^•00 A4;|ourn 
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APPMDIX "A" 
SCIOTO VALLEY LOCAL SCHOOL DISTRICT 

ADULT BASIC EDUCATION PROGRAM 



October 10, 1970 PIKETON HIGH SCHOOL 



STAFF DEVELOPMENT 
ABE INSTITUTE 

9*30 Register - Coffee and donuts* 

10 1 00 Introduction to ABE - Henry Dillon 



10; 30 Introduction to Placement - Inventory- 

Henry Dillon 

11 J 00 Coffee break 



lis 15 Practicum with placement inventory - 

Henry Dillon 



12:00 Lunch 



liOO Orientation to Individual Reading Test and 

administration of the test - Howard Neekainp 

2j00 Practicum in Individual Reading Test 

Administration and Interpretation - 
(Group Activity) « . 

3:00 Questions and answers - Henry Dillion & 

Howard Neekai^p 

3 J 30 Adjourn 
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APPMDIX "A" 
SCIOTO VALLEY LOCAL SCHOOL DISTRICT 

ADULT BASIC EDUCATION PROGRAM 

October 31, X97O PIKETON HIGH SCHOOL 

STAFF DEVELOPMENT 
ABE INSTITUTE 

9530 Registration - Coffee & Donuts, 

lOsuO Readability Levels ^ Howard Neekamp 

Basic Skills, Phonic Analysis, 
Structural Analysis, Consprehension 

lis 00 Break 

lis 15 Continue activity - Questions and 

Answers - Howard Neekax^ 

12 $00 Lunch 

Is 00 Improving Reading Comprehension and 

Questioning ability of adults - 
Howard Neekasip 

2s 00 Request procedures - Howard Neekaiq? 

Questions and Answers* 

3 s 00 Ad;Journ. 
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APPK»DjlX "A" 
SCIOTO VALLEY LOCAL SCHOOL DXSIHICI 

ADULT BASIC EDUCATION PKOGRAM 

November m-, 1970 PIKETON HIGH SCHOOL 



STAFF DEVELOPMENT 
ABE INSTITUTE 
9s 30 Register - Coffee <& Donuts 



XOsOO Diagnosis of Readirig Difficulties - 

Henry Dillon 



lUOO Practicum in diagnostic Techniques - 

Group activity - Questions and Answers 
Henry Dillon 



12:00 Lunch 

1:00 Remedial and Development Techniques with 

the Adult Learner - Henry Dillon 

Questions and answers 

2:00 Planning the Adult's Reading Program - 

Appropriate Materials and activities - 
Henry Dillon 

Questions and Answers 
3^00 Adjourn 
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SCIOTO VALLEY LOCAL SCHOOL DISTRICT 
ADULT BASIC EDUCATION PROOSAM 

November 21, 1970 PIKETON HIGH SCHOOL 



STAFF DEVELOPMENT 
ABE INSTITUTE 

9130 Registration - Coffee & Donuts 

10:00 Teaching - Learning Techniques 

CLOZE - SQ3R - D,R,T,A - Henry Dillon 

11:00 Brealc 

llil5 Continue activity 

12:00 Lunch 

liOO Comprehension skills related to subject 

matter - Henry Dillon 

Questions and answers. 
2:00 Break . 

2: 15 Developing a Reading Skills Klj: - Henry Dillon 

Questions and answers. 

3^30 Adjourn. 
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APPENDIX "A" 



AABEDC 
OHIO MODULE 
STAFF IN SERVICE MEETING 



DECEMBER 5, 197O 



AGENDA 

10:00 Request for AABEDC Student Information - 

Forms I Reporting, Questions and 
Answers - Max W# Way 

llsOO ' Administrtttion and Interpretation of IIED 

for Pre GED assessment • Max Way 

' Questions and Answers 
12s 00 Lunch 

1*00 Local program progress, problems, needs - 

Group discussion - Home instruction 
program 

2s 00 Orientation to new materials 

Staff presentation and evaluation 

2s ^5 breait 

3j00 Follow-up procedures - Visit, Call, Write, etc. 

3*30 Adjourn, 
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OHIO AABEDC MODULE 
STAFF MEETING 



APPENDIX "A" 



AGENDA 



Saturday. 

February 27, 1971 PIKETON HIGH SCHOOL 



!• Beview of Interim Eeport 

Activities: 
Data: 

II. Activities of Remainder of year. 

Inservice 

Data - Student & Materials - Group discussion. 

III. Newsletter - area? 

Pictures and articles - Group discussion. 

IV, Questionnaires and evaluation 

Student reactions to the program (letters) 

Teacher reactions 

Aide reactions - narrative* 

V, Future direction of AABEDC and Ohio Module? 

Local involvement - Program thrust 
Research and Demonstrations 
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APPENDIX "A" 



SCIOTO VALLEY LOCAL 
ADULX BASIC EDUCATION 



APRIL 1^71 



!• Review of Use of Programmed and Self Instructional 

Materials - Staff presentation - Evaluations 



II • Year End Data Gathering 

a) Testing 

h) Demographic 

c) Withdrawals 

d) Time 



III. Reporting Procedures 

Forms - When completed - Where Submitted 



IV Summer Program 

a) Operation 

b) Recruiting 

c) Materials 

d) Levels 



V« Awards Dinner? May? June? 

Group discussion - Contact students. 
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APPALACHIAN ADULT EDUCAIION CENTER - OHIO MODULE 
STAFF MEETING - JUNE 17, 1971 
AGENDA 



95 00 I, Progress Report - 1971 Program - Staff 

presentation 

10; 15 breait 

10:30 II. In-Kind contributions - Local Center Reports 

115 30 III. Plans for Summer Training (Non-credit, Credit) 

12:00 Lunch 

1:00 IV. Directions for Fy-7 2 Program 

Staff Questions - Comments. 

2:00 V. Thursday, June 2i+th Meeting - Awards Dinner 

Number of certificates - Potential attendance. 

3:00 Adjourn. 



i 



70 

-61*- 



.■;-V>'r' 



:rXi^^s^:^'T^-^ ^ ■ 



.It" i 



BEST con AVAIUIBIE 



^ 4" 



^ - ■ ■ - ■ '■4— 



CSELllCIIQN CiaTBRIAj 



TV'' J * 



....... • : ■ ,^v?^,v 



• 5 . 



,15 A,. 



•71 



APPENDIX "B" 

CmiERIA FOH SELECTION OF PARAPROFESiUONALS TO BE TRAINED TO WORK IN 

THE OHIO A-4BEDC PROJECT 



In the selection of persons to be trained to woric as paraprofession* 
als in the Ohio Module of AABEDC, the following criteria should be used 
^as-,guideline s » 

It is understood that no one person will meet all the selection 
.criteria I however, every effort should be made to select persons who 
will prove effective in the pursuit of their duties. 

The persons employed for training and experience in the AABEDC 
Project should: 



1 

.2 

3 



6 
7 
8 

9 
10 
11 
12 

13 
Ik 

15 
16 
17 
18 

19 
20 



Be mature in judgement and actions* 

I^ possible, be a native or familiar with the community and 
population to be served. 

Show averags or above average intelligence. 

Be from a disadvantaged home bacitground or have had e^erience 
in worid.ng with people from this environment. 

Be able to relate well with other people, both adults and 
children. 

Have a desire to help others. 
Be emotionally stable. 

Be familiar with the community structure. 

Display enthusiasm for this type of work. 

Be able to take direction. 

Be resourceful. 

Have a pleasing personality. 

Be able to easily meet and converse with others. 

Be familiar with the local school system structure. 

l£ PgSSibigf be a former suGceasful aBE shuAant, 

Be in good health. 

Be neat and display good grooming. 

Be dependable and prompt. 

Have no apparent famJ.ly problems. 

Be able to drive and have own automobilo available if employed 
as home instruction aide. 
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APPENDIX "C« 



DISTRIBUTION OF OHIO AABEDC POPULATION BY SEX AND RACE 



Female 
Male 



17? - 59$ 



VHaite 
Negro 
Other 



296 

7 
0 



- 98% 



YEARS IN COMMUNITY 



No Iixformation 

. • 5-9 
10-11+ 

15-19 

20-2i4- 
25-29 
30-3^ 
35-3? 
Over kO 



10 

^} 
3^ 

30 

56 

50 

22 

13 
10 

27 



303 



MARITAL STATUS 

Single %■ ' 15% 
Married 232 - 77% 
Other 25 - 8% 



11.2% 

18. 5| 
16. 5| 

8.9^ 



NUMBER OF CHILDREN AT HOME 



0 
1 
2 

I 
I 
I 

9 

10 

11 

12 

No Information 



Parents 
with # of 
Children 



Total % of Parents 
Children with # of children 



0 

118 
120 
12i+ 
90 

h9 

ko 

27 
60 
kh 
12 

^30 



20.5^ 
19. 5| 

13 ,21 
10.2^ 

2.0^ 

.3| 

100 % 
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OHIO AABEDC PARTICIPMTS BY AGE GROUP 

m NUMBER IMS 

Under 20 29 9^ 

20-2^- 60 19.8^ 

25-2? ^1+8 1%9% 

30-3^ ^-9 16.2^ 

35-3? ^7 15. 5| 

k5'k9 11 3.6| 

50-5^ 10 3.3g 

55-59 7 2*3| 

Over 59 ^ 1.3J^ 

Ko Information 7 2>3^ 

303 100 ^ 



STUDENT *S PUBLIC SCHOOL EDUCATIONAL LEVEL 

Grade Completed 0 0 

1 Ik ^•.6^ 

2 0 



12 h.Q% 

5 11 3.6| 

6 12 if.O^ . 

7 28 9.2^ 

8 M Ik.zt 

9 5^ 17»8^ 

10 68 22.^^ 

11 50 16.5^ 

12 k 1.3^ 
No Information 2_ .7^ 

303 100 $ 

WHERE STUDENT COMPLETED L AST GRADE ^VEL 

In State 2^+5 80,9? 

Out of State k9 16. 2? 

No Information 9 2,9% 

PARENTS' EDUCATION 

MOTHER FATHER 

Highest Grade Connie ted Highest Grade Completed 

Unknown 100 33*0^ Unimovni 127 kZ.Of 

0 h 1.3| 0 7 2.3^ 

1-3 11 3.6| 1-3 20 6.6^ 

22 7.2| 1+-5 21 6.9? 

64 115 38.0^ 6-8 9^ 31.0^ 



9-11 32 10. 6| 9-11 la 5.9^ 

19 6.3^ 12+ 16 5,3^ 

303 100 % 303 
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APPENDIX "C" CONT'D. 



CURRENT WORK STATUS 

Full Time 77 

Part Time 20 

SeekiJag Work 96 

Not Seeking 61 

Placed through 102 

this project 

Unable to find 9*+ 

Keeping House 90 
In School/Training 12 

Program 

Retired 2 

Disabled 1^ 

Other 10 

No Information 11 



Some participants checked more than one blank under this 
category, for example, Seeking Work and Unable to Find or 
Keeping House, etc« 



m mm 

Yes 72 23.8jg 
No 223 73.6^ 
No Information o 2*6^ 

"30F 100 % 



_ERIC 



Yes 32 10. 6? 
No 271 89A^ 



TYPE OF INSTRUCTION 
OF ABE STUDENTS 

Home Instruction - 71 23 .^-^ 

Learning Lab -198 65.^55 
Traditional 

Classes - 3^• 11. 2J^ 

303 100 % 
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APPENDIX "D»' 

fcJClUTU VALLEY LOCAL SCHOOLS 



BEST COPY Ay/ULABLE Piiteton, uhio 

VISITATION KEPOKT 



Person making vi&lt ^^MBMWBy Dat e /J '^7- 9^ 

heferred b v hUjtAj A B£ jgtZdU^ D ate of R^feyra l /jf-^C-?^ 



Person visite 
Addr e s s ^^^/>i*X/ -^i^ 




Telephone numbe r pj^gv*^^^ 
REASON FOh VISIT: ^ -f 

SUMMARY OF DIAIOGUE Oh ACTION: ^ o^f-^^f ^ r^fiT^J^ 



HECOMI'ffiKDAIIONS OR FOLLOW-UP ACIIVITIES AMD COMMEMTS; > ^ 
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APPENDIX "D" 
SCIOTO VALLEY LOCAL SCHOOLS 

BEST COPY AVAILABLE 

niiuuwu PIKEION, OHIO 

VISITATION HHP ORI 



Person making vlsit,j|iHMitfH|k. Date // '^//^^ ^ty 

Referred by s ^^J^.^^ Date of Referra l /^-rgi 




Person visitec 
Address '^t^jj ^Qt^faelfU, Qki^^ f^iki^ 

0^<f«yrt4^ ^a//f^ 

Telephone number 

REASON FOR VISIT: 

SUM^^ARY OF DIALOGUE OR ACTION; 
she ntt^ hf" i4f^ifi' To aomp^^"^^ A^r- e<iucaf, ovi, Sh^ iJOiW 

RECOMMENDATION OR FOLLOW-UP ACTIVITIES AND COMMENTS: 



RESULTS OR OUTCOMES: /t/^^ " 4. ^ CL ' /f 
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APPENDIX "D" 

APPAUCHIAN ADULT BASIC EDUCATION DEMONSTRATION CENTER 

STUDENT RECOBDS 



FOR 



ABE CENTER. 



RECORD NUMBER OF COPIES 

PERSONAL DATA SHEET t 



AABEDC SURVEY 


/ 


EMPLOYMENT STATUS 


/ 


PROFILE SHEET (S) 




AGENCY REFERRAL 


/ 


WITHDRAWAL FORM 




TIME EXPENDED BY SUBJECT 


/ 



so 
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APPJENDIX "D" CONT»D. 

APPALACHIAN ADULT BASIC EDUCATION DEMONSTRATION CENTER 

STUDENT INFORMATION SURVEX 

The teacher, counselori or other staff member will interview and 
fill out this form for each participant. 

NAME^ 

ADDRESS / . WdU^. A 

TEL^HQNE NU^feE R ' Y/^tU. ^ 

9i« ]<c ^ )|c !(( 4; >|( ^ «t( a(( >(()4e 9(e j|( ^ ,(( j(( jje ^ ^ i(( ,(( ^ ^ ^ ^ ^ ,je ^ ^ ^ ^ ^ ^ ^ 

1. In what year were you born ? / / "SUtM /i^ 

2. Sexs (Check) Male Femal e 

3. Race! (check) Whit e Negro Other 

Marital status; (Check) Single Married Qthar jOa^^^J^ 

5. How many children do you have at home? SL 

NAME OF CHILD AGE GRADE 
(list additional children on back) (if out of school, highest 
• . grade con^leted) 
s2mdL 



6. How many years have you lived in the community? // 



?• Father's nam e ^dytH4^ ^ . .jI.««i.^ 6lo ther ' s Wom^ ^^^^^^^ 

8. Highest grade parents completed ? F ather ^ M other 

9. Highest grade you completed in' school Where. 
10. What is your primary occupation? jju/du^id^ 



11. What is your current work status? (check) 

(; Employed full time 

0 Employed part time 

0 Unemployed but seeking work 

() Not seeking work - . Un-djiployed 

^ To be placed through this project 

12. If working, name of employe r 
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APPENDIX "D" CONT'D* 



13. If not employed full time, the main reason is (Check) 

^ Unable to find work 
() Keeping house 
() In School 
() Retired 
0 Dis- bled 

() Other (Specify )_ 

i^-. How was the contact between ABE and the participant made? 

A^^^ 



15« Reason for participation in ABE ^.€. , 

— _ 



16« Has the participant been enrolled in ABE before? ^Jfes ^No 

17 • If yes, how long . ■ 

18. Additional informations 



ERIC 
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APPENDIX "D" CONT'D. 
STUDENT PEHSONAL DATA - AABBDC - OHIO PROJECT 

N«mfl J^OAjLujt. .Aa,^4aAL \^ 

Address_ 

Phone nim.hft r ^d^^^^t^ Social Security Numbe r "S^ ^ 7^^ ^ 

I. mtSONAL^DAJii 

Age^llDate of Birt h ^-/S'' £7 Citizen Jf^^ 



mrital Status? Single Marrieci Separated, 

Divorcedsjr^ Wido w 

Rouse's NAin a Number of childre n , 

Children's Ages ^ 

II. EDUCATION AND TKAINING ; 

Number of years completed? Elementary_£^ High School • 

Vocational or other training: Type. 



Number of years or months ^Locaition. 

Dates?^ 



III. WORK EXPERIENCE; 

Present employment type. 
Employer. 



Length of employment Years Months, 
En5>loyer»s Address. 



Previous experience. 



iV. KXPRESSED EDUCATIONAL GOALS 



(over) 
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APPENDIX "D" CONTI0. 

V» TEST DATAt 

PRETEST POST TEST 
yamfl Qf Tp'^r. score Namp of To>^| , Sooy^ 
1. • 

VI. COMMENTS! 



i.i) 
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BEST COPY AVAILABLE 



4 




m con AVAILABLE 
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At^PMDIX "D" CONT'D. 



EMPLOYMENT STATUS 
This form should be filledout by the teacher for each pupil enrolled 

1. Name ^jfAA^si O&hL:^ 

2. Please indicate the employment status of the student by checking 

the statemeat below which best describes his position. 

a. Employed full time 

.b. Employed part time 



c. Unemployed, but seeking employment 
d. Unemployed and not seeking employment 



3. If employed, what is the student's occupation?. 



^. if employed, what type of work has the student done in the past? 
/fH^<^e^€\J 

5. What type of .lob would the student like to have? 



6. Occupational change since Reasons for change? 

enrollment? 

1. _ 1. 

2. 2. 

3 3. 



AABEDC - Ohio Module 
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SCIOTO VALLEX LOCAL SCHOOL DISTRICT 
Piketon, Ohio 

JOB DESCRIPTION 

RESOURCE TEACHER 
for 

ABE Home Instruction Aides 

REQUIREMENTS: 

Must be a certified teacher in the employee of the local 
school district to be served by the ABE Home Instruction 
Program, The teacher is to be currently en^loyed in 
to have and had previous successful experience in the local 
ABE program. 

Other requirements deemed important - The resource teacher 
should have I 

a) Good working knowledge of individualized instructional 
methods and materials. 

b) Good knowledge of the local community and its residents. 

c) Available or released time to meet with parapyofessional \ 
on a weekly basis. 

d) Available or released time for one or more program audit;, 
visitation during the year* 

e) The desire tu participate in the ABE Home Instruction 
Program and its related activities. 

f) Available or access to equipment for reproducing or 
duplicating materials to be used in the Home Instruction 
Program. 

RESPONSIBILITIES J 

A) Resource teacher will become familiar with the operation 
and activities of the Ohio Module Home Instruction Program 
in ABE. 

90 
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RESPONSIBILITIES CONT'D. 

b) Resource teacher will assist in directing and evaluating 
the activities of the Home Instruction aide, 
, c) The resource teacher will attend pre and inservice training 

programs scheduled during the pro;Ject year. 

d) The resource teacher will revie\^ approve, and submit 
all reports made on the Home Instruction Program in his 
assigned district or area. 

e) The resource teacher will provide for the aide those 
services that will assist in improving job performance 
and/or program. 

SPECIFIC DUTIES AND SERVICES: 

The resource teacher will^be expected to perform specific tasks 
and provide certain serviced during the project year. These includes 

BEST COW AVilllJlBLE 

1} Requisitioning of and providing storage for instructional 

materials to be used in the ABE Home Instruction Program. 

2) Assisting in aquiring referral lists and other names of 
potential home instruction student. 

3) Assisting in publicizing program availability in local 
area. 

h) Reporting local project activities and findings as re- 
quired on a scheduled basis. 

5) Assisting the home instruction aide in the interpreta- 
tion of preassessment instruments and prescribing the 
educational program best suited for the individual. 

6) Providing assistance in developing the aide's ability to 
provide direct instruction to the client and to assess 
client's progress in che instructional program- 

7) Assist in acquiring or providing instructional or practice 

^ materials needed in the program. 

ERIC Qi 



APPENDIX "E»» 

SPECIFIC DUTIES AND SERVICES CONT'D: 

8) Assisting in providliig counsel or referral in order to 
satisfy identified needs of clients. 

9) Conducting one or more audit visits with home instruction 
aide* 

10) Assisting in on-the-job training where possible and 
providing constructive criticism where needed. 

11) Assisting in on-going evaluation of program activities 

and suggesting appropriate changes for program improvement. 

12) Having a weeiily or scheduled meeting with the aide for 
the purpose of reviewing project activities and providing 
needed assistance. 
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SniOIO VAUM LOCAL SCHOOL DISIHICT 
Pike ton, Ohio 

JOB DESCRIPTION 

RESOURCE TEACHER 
for 

LEARNING LABORATORY TECHNICIAN 
REQUIREMENTS: 

Person must be a certified teacher and currently employed 
as a full, or part-time, adult basic education teacher or 
adult learning center coordinator in the district to be 
served. The resource teacher should have additional re- 
quirements which includes 

a) Previous experience in the operation of an Adult 
Learning Center* 

b) A good working knowledge of the individualized instruc- 
tional methods and materials* 

c) A willingness to assist in the training and utilization 
of paraprofessionals as Learning Laboratory Technicians* 

d) Available or released time to meet with the paraprofession 
al on a weekly basis. 

e) Available or released time for scheduled staff inservice 
meetings* 

RESPONSIBILITIES AND DUTIES s 

The resource teacher will: 

a) Be directly 'responsible for supervising the duties of 
the learning lab technician* 

b) Assist in the on-the-job training of the learning lab 
technician* 

c) Meet, on a scheduled basis, with the technician, for 

the purpose of counsel and reviewing project activities. 

33-87- 



RESPONSIBILITIES AND DUTIES CUNT»Dj 

d) Will reviewi approve, and submit all reporta and other 
data required by the AABEDC Project* 

e) Will observe and evaluate the job performance of the 
learning laboratory technician* 

£) Will attend pre and inservice training programs scheduled 

as part of the AABEDC Project, 
g) Will assist in providing those local services that will 

help to improve the technician's job performance and 

program operation* 



94 
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BEST copy AVAIUIBLE 



APPENDIX "F" 
(MATERIALS EVALUATION) 
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ADULT BASIC EDUCAIIOK 
SCIOTO VALLEY SCHOOLS 
CHECKLIST FOR EVALUATII^G PROGRAMMED MATERIALS 

Program or program component evaluated^ 

Evaluator Date 



APPENDIX "F" 



CATEGORY 



QUALITY RATING 



ERIC 



PRELIMINARY INFORMATION 

Completeness of package — student materials, 
testing system, record keeping methods, 
teacher's manual 

Quality of package -organization, design, art 
printing, durability, etc 

Indicators of effectiveness for adults — autho 
competence, reviews by curriculum 
specialists, opinions of teachers 

Cost in relation to available funds and 

anticipated usage 

PROGRAM CONTENT 

Interest to adults. • « • * 

Appropriateness of vocabulary. 

Clarity of writing style 

Supportive content — previews, reviews, pre- 
tests, quizzes, tests , 

Suggestions for enrichment activities. . . . 

CONCEPT PRESENTATION 

Sequential introduction of ideas 

Single new idea within each frame 

Spiraling previously presented ideas. • • . • 
Sequence that leads toward objectives. . . . 
Sequence suitability, content, difficulty, etc. 
Variation in presentation mode (interesting, 

not confusing) 
Pictures, diagrams, and tables as needed. • , 
STUDENT-RESPONSE ITEMS 

Well chosen questions, fill-in-the blank 

sentences, and problems , 

Clearly written response items , 

Variety in types of response items , 

Relevant responses called for. ....... 

Appropriate number of response items (not 

too many per frame) 

Appropriate cueing (not too simplified or 

repetitious) 

Provision for response errors and concept 

clarification 

Ease with which a student can check his 

responses. 
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SCIOTO VALLEY LOCAL SCHOOLS APPENDIX "F" 

ABE Il^STRUCTIONAL MATERIALS EVALUATION 



Subject. 



Title of Book or Material. 

Author C s)_ 

P ubli sher 



Appropriate InstrucLional Level 

(Circle one) I II III 

Type of material: (Circle) Multilevel Kit Hardbound book 

Paperback book Tape Multimedia (type) 



Format &■ Delivery System: (Check one) () Self -instructional 

() Programmed 0 Teacher directed 

Provides for periodic progress ehecks: () Yes 0 No 

0 Student 0 Teacher () Both 

Answer keys provided: () Yes () No 



Provides for unit and final tests: () Yes 
Answer keys provided: () Yes () No 



0 No 



STUDENT REACTION TO USE: 

Appropriate language: 
Directions & Examples 

Easily Understood: 
Self Correcting: 
Immediate Feedback: 



Other:. 



() Yes () No 



() Yes 
() Yes 
0 Yes 



0 
0 
0 



No 
No 
No 



TEACHER REACTION TO USE: 

Provides for longitudinal growth: 

Concepts presented in sequence: 

Easy to initiate student use: 

Can be used appropriately with other materials: 

Teacher manual provided: 

Teacher manual gives adequate instruction for 
appropriate use: 

Other: 



() 


Yes 


..() 


No 


0 


Yes 


() 


No 


0 


Yes 


() 


No 


0 


Yes 


() 


No 


0 


Yes 


0 


No 


0 


Yes 


() 


No 
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Selected Materials 
for use 
in 

Mini - Learning Laboratories 

and 

Home Instruction Units 
in 

ADULT BASIC EDUCATION 



Scioto Vallev Local Schools 
Pike ton, Ohio 

May, 1971 



erJc "^8 



SELECTED SELF -INSTRUCTIONAL MATERIALS FOR ADULT BASIC EDUCATION 

This lis ting contains programmed, semi-programmed, self- 
directed, and imediate response curricular materials. These 
materials have been catagorized into areas of reading, vodabulary, 
grammar, spelling, letter writing, science, social studies, and 
arithmetic, and placed into graded scales for appropriate selec- 
tion for use with ABE students* 

Materials selected for presentation on this listing have 
been found useful by many teachers from various programs. The 
listing of these materials does not constitute an endorsement by 
this district or program. We hope this information will be of use 
to others involved in an individualized approach to Adult Basic 
Education. 




Max W. Way, Director, 
Ohio Module, AABEDC, 
Scioto Valley Local Schools 
Piketon, Ohio 
May, 1971 

-93- 
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PUBLISHERS 



ADDtSCN-WeSLEY PUBLISHING CO,, INC, THE MCMILLAN COMPANY 

2725 SAND HILL ROAD 856 THIRD AVENUE 

MENLO PARK, CALIFORNIA 94025 NEW YORK, N,Y. lOOIl 



BEHAVIORAL RESEARCH LABORATORIES (SRL) 

(WESTCRN U.S.A,) 

LADERA PROFESSIONAL CENTER 

HENLO PARK, CALIFORNIA 94025 



BEHAVIORAL RESEARCH LABORATORIES (BRL) 
{EASTERN U.S^.) 
BtSSELL ROAD, ROUTE § 2 
LEBANON, N.J. 08833 



McGRAWi^ILL BOOK COMPANY 
PRINCETON ROAD 
HI6HTST0WN, NEW JERSEY 



08520 



SCIENCE RESEARCH ASSXIAIES (SRA) 
259 EAST ERIE STREET 
CHICAGO, ILLINOIS 606tl 



CAMBRIDGE BOOK COMPANY 

488 M^UISON AVENl£ 

NEW YORK, N,Y, 1.0022 



SIECK-VAUGW COMPANY 
P.O. BOX 2028 

AUSTIN, 78767 



CONTINENTAL PRESS, INC. 
C^€STMJT k BAIN8RIDGE STREETS 
ELiZABETHTOWN, PENN. 17002 



SULL IVAN^RAM^f ILL BOOK CO, 
PRINCETOWN ROAD 

HI6HTST0WN, NEW JERSEY 06520 



ENCYCLOPEDIA BRITANNICA, INC. (ESEC) 
425 N. MICHIGAN AVENUE (TEMtt) 
CHICAGO, ILLINOIS 6o6tl 



FOLLETT PUBLISHING COMPANY 
lOfO W. WASHINGTON BLVD. 
CHICAGO, ILLINOIS 60607 



GROLIER EDUCATIONAL CORP. (TWI) 

845 THIRD AVENUE 

NEW YORK, N.Y. 10022 



KARCOURT, BRACE AND WORU) 
7555 CALDWELL AVENUE 
CHICAGO, ILLINOIS 60648 



ERIC 
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SUBJECT 




. BRACE .leVEt.. 




USAGE AM) COMMENT 


U READING 

READING DEVELePMOiT KITS 
(ADDlStN WeSlEV) 


BEST COPY AVAILABLE 


MULTI LEVEL HEADING MATERIAL fN ADULT IN* 
TEftESTt iNffRMAL READING INVENTfRY SUPH^IEO* 


KIT A 








SELF C^€CK|NG. STUDENTS GET ALMtST IMMEDIATE 


LAW 

Health 


1.7 Tf 3.9 


SEHI«>PM6RAMM£D 


reinforcement* sttudent record boths sum.led« 
Materials can be removed frim kit for home 


KIT B 


Safety 
Science 


4.0 T» 5.9 


Semi-Ptogrammed 


INSTRUCTION. 


KIT C 




6.0 Tt 8.9 


Sehi-Pmorammed 





SPECIFIC Skills Series 
(Saiweul loftI 

USING T>IE C0NT£>1T 

DRAWING Conclusions 
Following Directions 
GETTING Main Ideas 
Locating the Answers 
Working with Sounds 



Series A«f 

t tl 
t k tl 
I k II 
I * It 



SemI-Programksd 



I! 

n 



It 

It 
It 



It 
m 



PROGRA>«ED READING FOR ADULTS 

(hcGraw^hiu) 
Series of eight bmks 



f k It 



Programmed 



S£LF Checking^ short exercises in reading SKiLLSt 
series of six levels in each ski a area provid- 
ing continuity of skill through uevel iU 

TIEACHER NEEDS TO EXPLAIN USE AND ASSIST WITH 

initial Exercise. Progress charts pmvidcd* 



IMMEDIATE RESPONSE ITEMS* FOR LOW LEVEL OR 
BEGINNING READER. PROVIDES CONTINUITY IN 
SKILL BUILDING • PROGRESS CHECKS AHD TESTS* 



Programmed Reading for Adults 
(BRLJ 

Series of 24 books Readiness Programmed 

TO 

LEVEL III 



Programmed materials from readiness level to 
LEVEL IIU Placement inventor IE S| progress 

TESTS^ AND UNIT TESTf. PROVIDED. BaSIC READERS 
TO ACCOMPANY SERIES. TAPES AVAIUSLE FOR USE 
WITH 6HKS. 



Reading attainment 
Systems {Grolier} 
System I 

System it 



3.0 TO 4.9 $EmI«PROGRAMM£D 

5.0 TO 6.9 Semi-Programmed 



MULTI LEVEL READItMG KIT. SELF CHECKING SHORT 
READING EXERCISES. ADULT INTEREST. ASSISTS 
IN DEVELOPING READING AND UNGUA6E ARTS SKILLS. 
STUDENT PROGRESS BOOKS AVAlUBLE. 



ERIC 



DIMENSIONS IN Reading 
(SRA) 

Manpower k Natural 
resources 

American album 

(U.S. HISTORY) 



Read for understanding 
(SRA) 

General Edition 



Reading Labs (SRA) 

Ub tllA 

LAB 1Mb 



IU lit 
II & Ml 



SEMf«PROGRAMMED 

Semi Programmed 



MULTI LEVEL READING KITS. IVfO TYPES ^ MANPOWER Ki 
APPEALS TO MEN« SELF CHECKING. SHORT READINt 

EXERCISES. Adult interest, gom) for supplement- 
ary READING EXERCISES. 



IU lit 



Semi •Programmed 



3.0 TO 10.9 



3.0 TO 11.9 



Develops reading comprehension and interpretation 
SKILLS. Self checkIns multI level kit. student 
Response books available. Placement tests avail- 
able. Good for short suppumentary skiu build- 

INQ EXERCISES. 

MULTI LEVEL^ SELF CHECKING READING KIT. PROVIDES 
FOR A VARIETY OF RESPONSES RELATED TO READING 
SKILL DEVELOPMENT. ADULT INTEREST LEVE. SHOUL0 
HAVE ASSISTANCE WITH RATE mJILDERS. STUDENT RECORl 
BOOKS AVAIUBLE. 
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SUBJECT 



IE 



t MANT TV READ AND WkITE 

(Steck Vaughn) 



TYPE 

Skill Text 



USAGE AND COMMENT 



BEST COPY AVAILABLE 



Pmvides fm heading and wKtrhvc activities* Smd 

SEQUENTIAL CEVELfPMENT. ExEftClSES SHtULD BE A$Sim« 
E0 AAfiD CHECKED BY TEACHER. GOOD FtR LiW LEVEL 

SnjDENT 



ViCATiBNA. Reading Sehies 
(Follett) 



li 



PAPEH BACK BMKS 



JtB REUTED STtHlES PMvlDINO VtCATIMAL INFBRmTIM 
Ti INTERMEDIATE STUDENT. ADULT INTEREST. ExERClSES 
MAY BE CHECKED BY STUDEIVT. VfCA^LARY BUILDING 



Read tb Learn 

{STECK VAUGMN) 



14 tl 



SKILL TEXT 



Provides exercises in reading skill develbfmbit. 
Makes ghd transition from level I to level II. 

TtACHER SHtULD ASSIST IN ASSIGNING AND CHECKING 

WORK. Good vocabulary building. 



Building word Power 
(Steck Vaughn) 



Skill Temt 



Provides exercises in vgcabuury^ spell inGi and 
READING. Teacher directed and checked. Provides 

transition FRt^ LEVEL I TO LEVEL ll# 



Adult Readers 
{Readers digest) 
Series of I? booig 



t II 



Paper back 



Provides ^ort^ high interest^ low level reading 
selections*. goos supplementary reading, comprehension 

f^ercises should be checked by teacher. 



WHY WORK KIT (BRL) 



It k HI 



HULTI LEVEL KIT {^0 COPIES OF EACH OF 21 SELECTIONS), 
PflOVlDES ORIENTATION TO WORK. SELF CHECKING FOR USE 
WITH UNEMPLOYED OR UNDEREMPLOYED MALES 



How TO Read Better 
(Steck Vaughn) 

BOOK t li Skill text 

Book 2 I If Skill text 



student can follow directions for EXERCISES WHICH 

develops reading skills, self checking with key, 
Provides for sequential development of essential 
reading skills, work should be checked by teacher, 



Programmed Reading 
(Globe Book) I 


1 k kkk 


Programmed 


Immediate response. Develops essential reading and 
reference skills. Progress checks and tests ucking. 
Directions for use are programmed easy to initiate. 


From a to Z (Steck Vaughn) 
Alphabet 


I 


Skill Text 


Designed to teach letters of alphabet to non-reading 
adults, picture letter format. Adult interest. 
Provides for writing exercises and snjDENT responses. 
Checked and directed by teacher. 


II. V0CA8UURY AND SPCLLIfC 
WORDS (SRA) 


in 


Programmed 


Provides immediate response exercises in vocabulary 
development at level fff* Teacher*s manual and 

TESTS provided. 


Working with words 
(Steck vaughn) 


1 


Skill text 


Provides exercises for vocabulary development and 

skill in WItlTING AND SPELLING^ TEACHER DIRECTED AND 
TEACHER CHECKED. 


Working with Word Patterns 
(Steck vaughn) I 




Skill Text 


Provides for reading a^jd writing exercises in 
vocabulary development and spelling, teacher d»rect«» 

ED AND teacher CHECKED, 



Gateways ti cwrect p«f vices exercises f« spell ino and study skills 

sPEiLiNQ III Skill Text iMPKiVEMCNT, Siucent can folliw directims and 

Q CHCCK 9m WtRK WfTH KEY, TEACHER SHtULD SPfT CHECK 

ERIC ^ 
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BEST COPY AVAILABLE 



USAGE AND COMMENT 



2 vOVvME* 



ENGL'SH GRAMMAR 

BOtK I 

80»K 2 



Mi 



BOtK r i * I 



II 

III 



ClMAS 



f 11 



lit ill 



Language Skills f\\^ 
(C0N^itET4. Press! 
Set or \^ kkms-^ic^s 1 1 

IV* SOCIAL SrjOIES 

American HisroRy S^dv 
Lessons t » ! M 

Series o^^ 9 bc9h^ 
World HisroRy stucj^ 
LESSONS 1 1 It 1 n 

Series of 9 ^^f^'^> 
Study Les$9n$ in Civics M fc Ml 
SERtes 
(FOLLEn) 



ERLC 



PRfORAMMSn 



SiiL: Text 



PRiGRAMj**£D 



PRiGRAMMElD 



Skill Text 



PROGRAMMED 



Programmed 



Programmed 



Skill text 

Skiil Text 
SkIU Text 



103 
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Immediate respsnse f%m<T. Dies privide fir 

sequential DEVELIPMENT in Sr»ELt^NG SKlLLSt SELF 

r^M^fKED. 



SeL.- iNSTRUCTIfNAL. PReVIDES EXERCISES FtR 
SPEULINO^ ViCABULARY^ SELF CHECKED^ TESTS WITH 
KEVp HELPS IN READING. TtACHER SHfULD SPST CHICK 
WORK 

PRtONAMMED TEXTe GIVES PRE AND PtST ASSESSMENT. 

Teaches basic Rur.Es for spsutifiG unit tests. Self 

CHECKED* 



DtRECTttNS AND EXAMPLES WITH PRACTICE EXERCISES^ 
COVERING BASIC RULES OP ENGLISH GRAN4AR. WITH 
SKKi, VcXT KfcV STUDENT CAN CHECK WfRK. UNITS SHOULD BE 
SKIkl TEXT ASSICNET BY TEACHER AND SPOT CHECKED. PMVIDES 
GliD DRILL AND PRACTICE. 

SEIP INSTRUCTIONAL fORMAT« GlVES GOOD EXAMPLES OF 
AND PRACTICE IN ENGLISH USEAGE WITH PRACTICE IN 
SkIL;, text rules in grammar^ ReViEW tests, unit TESTS, SELF 
CHECKING WITH KEY BOOK. HAS PROGRESS RECORD. 

Pre ASSESSMENT PROVIDES FOR CONCENTRATION ON WEAK» 

NEs$Es IN English Grammar. Immediate response items. 
Programmed Card roRMg exercises short, student response sheets 

AND POST test PROVIDED. 



Programmed format, immediate response tTCMSg 

progress TES^rs provided^ Students need orientation 

TO BOOK FORMAT. 



Sllc^ instructional* provides directions, rules, and 

EXAMPLES IN GOOD EnGLISH GRAMMAR AND USAGE. EXERCISES 

are self checking with key. teacher should check 
chapter tests. 

Programmed text in punctuation used in modern w«itin«« 

tMMEDIATE RESPOAiSE ITEMS. 

Immediate response items. Pre and post unit tests 
provided^ teaches basic rules fch punctuation. 

Se t 0^^ 12 FILMSTRIPS AND TESTS „ PROGRAMMED FORMAT. 

each frame presents concept with immediate response. 
Te^ts provided. Teaches basic language skills. Cam 
be used with filmstrip previewer. 



Each of t^c three social studies units has a series 
of nine books providing short reading selections 
with comprehension checks. units have progress 

TESTS AND FINAL TESTS. MATERIALS SHOULD BE TEACHER 
DIRECTED AND TEACHER CHECKED. REQUIRES ABOUT 6.0 
READING LEVEL. 



LEVEL W 

Sl«JtCT Q„^U£ LEVEL TYP6 


BEST WPY AVWUIBLE ^ 

USAGE AND CC»«€NT 


DiMENSitNs tN Reading (SRA) 






Mannwek k natuhal 








SEE DESCRIPTION UNDER READING^ SELECTIONS FROM 


Resoujices Kit 


It t 


III 


SEMt4^tailAMMEG 


THESE KITS PROVISO MUCH WORTTHWHILE BACKGROUND 


RiiADIfCQ LAMRATtRIES 








KNOWLEDGE IN THE SOCIAL STUDIES AREA* KNOWLEDGE 


lllA 


It k 


III 


SEMl-^RiSRAMMEC 


GAINED IS tNCEDENTAL TO THE D£VELOPM£NT OF READING 


MlB 


II k 


lit 


SEMIi^RfSRAmED 


SKILLS* 


Reading ArrAiNM^iT 










SVSTEH CGMLIEU} 










KIT 1 


II 




S£Mi«PRfG HAMMED 




KIT 2 


II 




'lltGKAMMED 




Why wci^k Sehies (BRL) 


t! k 


III 


^I^GRAMMED 




Reading development kits 








(ADDISON-WfeSLEv) 










kit a 


1 




SEMI*PflOGMMM£D 




KIT B 


II 




SEMl*PR06MMM£D 




kit C 


III 




SEMI^HOGf^AWMED 




PHO^/kmtt Social Studies (BRL) 

iNTtiDUCTIPN TO An^IIICAN 
GOVEdNMEIfl* - 2 VOL^JMES Mf 

U, CONSTITUTliN III 

f VOLUME 

U.S. GEtGKAPMV - 3 VOLUMES III 




Programmed 

PlIfGKAMMED 
PROGfUMMED 


Programmed texts teaches American government^ 
u»5« constitution^ and u.s. geography. junior 
high reading level required. progress^ unit^ and 
final tests provided. gives good background in 
u.s. government anc geooraphy, 



V, Career Edjcatiom: 
What job For Me! 
(McGraw-Hill) 
series 0^ 18 books 



It k III 



Paper back bbok 



TWIS SERIES of LS PAPERBACKS PROVIDES INFORMATION ON 
JOBS AND THE WORLD OF WORK. SHORT READING SELECTIONS ! 
HAVE SELF CHECKS. PROVIDES iNTEnEST AREA READING FOR 
YOUNGER ABE STUDENTS. REQUIRES ABOVE 5*0 READING* 
GIVES SOURCES OF ADDITIONAL lNFOR»VlTION 



How TO GET A JOB AND KEEP 

IT - (Steck-vaughnJ 



11 k III 



Ski LI TEXT 



Good for use with ABC sniDENTS seeking employment* 

COVERS MOST AREAS RELATED TO LOOKING FOR WORK^ 
PERSONAL QUALITIES^ SKILLS^ INFORMATION NEEDED TO 

APPLY* Interview tips. Work habits and keeping a 
JOB* Requires about 6.0 reading level or above* 
Teacher directed and teacher checked exercises* 



Why Work Series {BRLJ 
Reading selections 



11 k nt 



SEMI PROGRAMMED 



See reading, provides good job information for 
unemployed or underemployed* 



vt, science 

READING UBS (SRa) If & lit 

Reading attainment systems II t III 



SEMI PROGRAMMED 



SEMI PROGRAMMED 



SEE REMIING * These kITS PROVIDES SELECTIONS THIT 
TEACHES SCIENCE CONCEPTS AND PROVIDE MUCH INFORMATION 
IN SCIENCE AS AN INCIDENTAL PART OF DEVELOPING READ- 
ING SKILLS* 



READING DEVELOPMENT KlTS ly 11 lb III SEMtPROGRAMMEO 
A| By C 



Study lessons in General 
Science - (Follett) II i I It 

SERIES Of six Sr.'OY UNITS 



SKILL text 



Series of six study units presenting short reading 
selections with comprehension checks. unit and 
final tests provided. should be teacher directed 
and checked. 6.0 reading level and above required* 
Covers areas of physical and life science* 



General sci E^r:E 

(1X1 * GROfjER) 
SET Of 7 BOOKS 



III 



O ■ 

ERLC 



PROGRAMMED 



104-98- 



SEVEN PROGRAMMED TEXTS TWT TEACH FACETS AND IDEAS 
OF GENERAL SCIENCE. PRE AND POST TEST PROVIDED 
WITH SELF CHECKING REVIEW UNITS. 



SUBJECT 



Basic Science for livino 
Bmk I 

BMK 2 



APMO#RlATC 
LEVEL tR 



III 
tit 



Skill text 
skill t£xt 



USAGE ATO) COMCNT 



BEST COPY mm\£ 



PK9VICES KNtWLEDOE AND MfiVlEW OF BASIC SCIENTIFIC 
FACTS AND IDEAS ^SEnTED IN GEnEML SCIENCE* 
PffSVIDES CMraEHENSim CHECKS* SEUF Ch€CKED WITH 
KEY* TEACHEfl SHIUlf SfHIT CHECK l#IIK AND ADMSNlSTill 
UNIT TESTSt RCQUtHES 7*0 9K AMVf READING UEVEL. 



NUMSEHS AND UNITS FSI^ SCIENCE 
(BRL) tit 



PWGKAMNeD 



TEACHES UNITS tF I^ASUHEHENT USED IN SCIENCE^ METRIC, 
AND ENGLISH ySTEI« IMMEDIATE REINFtKCEMENT, 
PRtQRESS CHECKS AND UNIT TESTS PRtVIDED* 



General Science Series 
(Hemac • EBEC) 



tit 



RRtGRAMMED 



PRfORAMMED TEXTS IN FACTS AND PRINCIFIES IF 
FHYSICALy EARTHi AND UtFE SCIENCE, IMMEDIATE RE« 
iNFtRCEWNT, PRtSRESS TESTS %W UNIT TESTS PRtVlOED. 

Reading level sf 7.0 m amvi^. r^EQuiRED. 



Vlt. ARiTH€TIC 

Programmed Reading for Adults 

(McGRAy^HlLL) t 

Book I - Writimg and recsgniz* 

ING NUfiWRS. 



PROGRAMMED 



Programmed formt. Used with nonhieaders h teach 
recognition and m^iting of numbers, teacher must 
check often in student frkress. 



Programmed arithmetic 

(tmi * grolier) 
Basic skills series 

Computational Skills kit 
(SRAJ 



l» If, k III 



PROGRAMKEO 



SERIES OF SELF TEACHING, PROGRAMMED TEKTS. TIEACHES 
BASIC CONCEPTS IN ARIT>WETIC« PROVIDES CONCEPT TESTS 
AND PRE AND POST ASSESSMENTS. IMMEDIATE RESPONSE 
ITEMS. 



II k HI SEMI-PROGRAWED 



CARD FOIM^T, DRILL EXERCISES IN BASIC SKILLS THRU 

DECIMALS* Self checking* Unit tests and diagnostic 

TESTS PROVIDED* CARDS CAN BE REMOVED FOR USE IN 

HOME INSTRUCTION, STUDENT RECORD BOOKS AVAIUBLE* 



Programmed Math for Adults 

(McGrav^ill) t, fl, i lit 

Series of program^cd 



Series of 15 programmed texts« books I thru e have 

ACCOHPANINO PROBUM SOLVING BOOKS. FlpSsT EIGHT 0HKS 
TEACH BASIC ARITHMETIC SKILLS AND BOOKS 9 THRU Ifi 
TEACH CONSUMER AND PERSONAL MATH, BOOKS 12 AND I? 
INTRODUCTION TO ALGEBRA, 14 GEOMETRY^ AND 15 TRIO^ 

0M0«€TRy* Unit tests and progress tests provided* 



iHTRfOucrroN to mathematics 

4£3EC) tTEMCJ 

series of i BNKS 



HI 



programmed 



Programmed texts* Requires good reading skills* 
Teaches basic skills aw problem solving in all 

CONCEPTS IN BASIC HATHEMITICS, SUPPLEMENTS PROVIDE 
REVIEW EXERCISES* PROGRESS TESTS AND UNIT TESTS 
PROVIDED* 



Basic mathematics (ESEC) m lit programmed 



Programmed format* Requires good reading skills* 
presents basic concepts of mathematics and problem 
SOLVING* Progress and unit tests provided* 



MORKING ^ITH NUfeERS 

(Steck-Vaugmn) 
Book I 
Book 2 



ii 
Ml 



Directions and examples provide self instructional 
FORMA?* Gives instructiin and practice in basic 
math Skills .AM) problem solving* Self checking with 
KEY* Unit and book tests available* students 

SHOULD HAVE GOOD READING SKILLS 



Skill text 
skill text 



Basic essentials of mathematics 
(cambridge) 

SERIES OF 4 BOOKS I i k 



III 



SKILL TEXT 



ERIC 



Directions and eomples for teaching basic math skills 
and problem solving* ^eview exercises self checked 
wr,h key* book and unit tests avaiuble* student 
needs good reading ski us to profit from self instruc* 
tlon« teacher should spot check prf 6ress and admln<» 
ister tests* 
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SUBJECT 



(steck-vauomn) 

SET Of 2 BflKS 



APPMralATC 
UVEL tR 

aiUfiE LEVtL 
l l l l l HMipiOlii i 



TtPi 



i k ii 



SKIU TEXT 



us*6E AND comm BEST COPY AVAILABLE 

BifKS I AW 2 PRESENT BASIC CONCEPTS AND PRACTICE IN 
FUNDAMENTAkS V WTM. l6W LEVEL READINQ - PRACTICE 
EXERCISES. TEACHER DIRECTED UNIT AND PRIORESS TEST? 
CMTAINEC IN BHKS. TiACHER SHfUUD SP«T CMCCK MRK 
AND AtMlNISTER TESTS. TEACHER DIRECTED, KEVS PRRVIDED. 



Elementary ARITHMETIC I, M, h lit PRacRAMtCD fskmat in nine bo«k». uw level readinc, 

(TMl^RfLlER) PROGRAMMED IMMEDIATE REINFORCEMENT. PRE AND POST TESTS PRSVIDED. 

SERIES OF 9 PRSORAMMD TtACHEt BASIC FUNDAMATAL fPERATItHS IN ARITHMETIC 

TEXTS. TNR6U0H FRACTIONS AND DECIMALS. 



VIII. CQNSIMER M1H 

THt MSNEV VW SPENB II SKIU TEXT 

PAYCHECK 

(FfLLETT) 
2 BMKS 



Low LEVEL READINS, PRIVIMS PRtBLEM SITUATIONS WITH 
COMPREHENSION CHECKS USIN6 BASIC MftTH. KEYS PROVIDED 
FOR SELF CHECK. USEFUL WITH VtUNQBI DROP OUT. FINAL 
TEST FOR EACH BO«K PROVIDED. 



Consumer Education Series 

(BRL) II It lit PROORAMMED 

Series of 6 books 



Series or six programmed texts in areas of consumer 

EDUCATION INCLUDIN8 WISE BUYIN6, HOUSEHOLD BUDQETS^ 
TAXES, INSURANCE, ETC. REQUIRE KNOWLEDQE OF BASIC 
MATH AND 6.0 READINS SKILLS. UNIT TESTS AND 
PR06RESS CHECKS PROVIDED. 



ERIC 
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BE2T COPY mim\£ 



APPENDIX "G" 
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Mi* tMiMM^ 




BEST COPY flVAIUBLE 



OHIO BUREAU OF EMPLOYMENT SERVICES 



Mr. Max Way 

Adult Basic Education Lab 
Piketon High School 
Piketon, Ohio 1*5661 



lebruary 12, 1971 



Ihe Work Incentiva I-rogram is very grateful to the Piketon, 
Beaver, and East Jackson Adult Basic Education Program for its fine 
cooperation and assistance in helping remove welfare recipients into 
employment. With this ..s ,. contributing factor, t^. persons have been 
moved directly into full-time Jobs; three men have ™oved into other 
employment; one man and one lady have achieved GED level; and. several 
others have made signJflcant progress towards elcctriaian's skills; 
clerical goal«. .nd other new levels of employment. Especially pertin- 
ent factors have been additional hight-ti,„e vocational schooling includ- 
ing auto mechanic training; clerical training, blue print and other 
course offerings which Mr. Way has „ade available t., WIN needs. He 
also obtained audio-visual a i..- u inclement WIN instruction. Even 

among those WIN persons wh., , ,„.,t .o.tlnn.a training to significantly 

higher levels ol' learning, there can be no doubt that additional learn- 
ing of basic sKills Will be .c.i.ial i., Improving thci. lives. Teachers 
have been most cooperative ...,,..,.ting student progress, and students 
.have many times noted the line rapport they have with then,. 

The Work Incentive Program cu„.„cnds this I'lnu attack upon il- 
literacy and barriers to self-impivivumcMit. 

Sincerely yours, 



ERIC «.333 <«5.n, (/. 0 




BEST COPY AVAILABLE 
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(STUDENT FEED BACK) 
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STUDENT FOLLOW-UP QUJESTIONNAIRE 
OHIO PROJECT — AABEDC 



PART I Composite - 

233 responses 

!• Did you attend adult classes during this past school year? 

Yes_2ZZ— No ^ 

2. Did you attend regularly? Yes 1Q2 No '. No Response; 8 

3» Did you attend class during the da v 67 evenin g 1^9 

No responga 17 

km Are you now attending adult classes? Yes 1^8 No 68 

No Response 7 

5. Why did you attend adult classes? see listing of responses lat^y 
in appendix. 

6. What do you think you have gained by attending these classes? 
See listing of responses later in appendix, 

7» Would you recommend the adult program to your friends? 

Yes.^2i2- No 2™ No response 7 

8, How do you rate the books and other material used in the adult 
classes? Circle one. 

Poo r 6 Fair_i2 Goo d Excellent 10^ 

No response ^ 
9« Is the school convenient for you? Yes 18^ No 17 
If no, why? See listing of responses later in appendix* 
10» How do you think the adult program can be improved? 
See listing of responses later in appendix. 

11. Do you plan to attend adult classes next year? Yes 1^2 No 6^ 
No Response ^8 

12. How long have you been involved in adult classes? 
First Year 1^ Second Yea r ^4- Third vear 16 
More than three years 7 No respons e 12 

ERIC -IQif. lio 



COMPOSITE 
STUDMT QUESTIONNAIRE - PART II 

1, Do you have children in school? Yes_i52— No_51_ 

No Response 

If yes 5 answer item^ 2,3} and h, 

2, Do your children approve of your taicing adult classes? Yes 1^2 

No ±_ 

3, How has your work in adult education effected your children's 
school work? 

2^+ D on't Know 37 N o Change ^9 Some Improvement 

2? Much Improvement 

k» Do you attend your children's school activities? Yes 1^2 No 16 

No Response 9 

5- Do you own a radio? Yes 176 No No Response 18 

If yes, what is one of your favorite programs? See listing 

of responses later in appendix. 

6. Do you own a TV? Yes 187 No '\k No Response 12 

7. Do you attend church or Sunday school? Yes 162 .No 47 

No Response 2^ 

8» Are you registered to Vote? Yes 177 No ^6 No Response 20 

9. Did you vote in the November, 1970, election? Yes 1^8 No 66 

No Response ^7 

10. Did you vote in the May, 1971 Primary Election? Yes 92 No 84 

No Respons e 'j? 

11. Have you had any vocational or job training? Yes ^8 No 1^7 

No Response 2,8 

If yes, what type and where did you receive the training. 
See listing of responses later in appendix. 

12. If you had the opportunity, would you be interested in vocational 
or technical training? Yes 12^ No 64 

If yes, what type. See listing of responses later in report. 

13 • Have you changed jobs since beginning adult classes? 

Yfis 4V No 96 

14. Did your adult education have anything to do with the job change? 

Yes 27 No If yes, how did your adult education effect 

the job change? 

See listing of responses later in appendix. 



o 
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STUDENT FOLLOW-UP QUESTIONNAIRE - OHIO PROJECT - AABEDC 

PART I - Question 5 

To get a BED so I can get a better job. 

I need my education to qualify for a good job. 

It is required by my job, 

I am working in the day time. 

To better myself in case I need it in the future. 

I plan to attend iiusiness College after completion. 

To get a diploma. 

To get moor education. 

Improve lurning. 

To be able to help my children. 

To get a getter job. 

I signed up to improve my education 

I've always wanted a high school education and this is the 

first time I had an opportunity to get it. 
I felt I need more mathematics in my job. 

To get a better job, so I can make a good living for my family, 
lo get my GED so that I can enter LPN I^-irsefe training. 
Social reasons. 
To learn more. 

To better myself and maybe my family will benefit from 1%, 



PART I - Question 6 

I gained a lot in learning, 
a education. 

Some of the help I needed in math for my job- 
A review of subjects that i'd had before. 

I can remember better what I read. Also better in math and Enelish. 
A fair overall knowledge of High School Subjects. English, 
i m thankful for an opportunity to go back to school. 
i^G been able to help my children more in their school wor^. 

A Diploma. 

Nothing. 

Good Training. 

An up-to-date education in math. 

Better understanding in reading and more self confidence. 
A fair overall knowledge of High School Subjects. 



o 
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STUDENT FOLLOW-UP QUESTIONNAIRE - OHIO PROJECT - AABEDC 



PARI II - Question 5 



Station WPAY 
Gospel Melody Time 

I just keep it on FM, Portsmouth, Ohio. 
Paul Harvey News 

FM Hillbilly music - Zeke Mullums 
Hymm Time 
Brother Cruise 
football 

Religious Programs 
Talk Back 
Country Music 
Brother Crews 
Ball games 
news 

radio on for news and weather reports only. 
Rev. Ray Anderson at 12PM 




PART II - Question 11 

Welder 

Business Training 

Radio-TV repair - Huntington, W. Va., G.I. 

Nurses Aide Training 

Manpower 

Teacher aid in Head Start 
Machinist 

Red Cross Nurses Training 

PART II - Question 12 

Business Training 

Any kind of training I could do that would help improve myself for 

working. 
Auto Body Work 
IBM Training 
Home Economics 

Cosmetology ?f£ionti^S 
tlf^l '^^^ slJlShip 
Nursefe Training Sio?^?^;!''^ Te&dixig 

Business Machines draftings 

PART II - Question 1^+ 

I was able to pans; Civil Service Test. 

I passed the test for my company. 

GED enabled me to get a better job. 

More know-edge in Math helped me advance on my job. 

I got a better jot because I took and passed the GED TEST. 

I took more training and got a better job. 
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BEST COPY AVAILABLE 

L&X-j puyJLu^ "M^ifi^^t^M >MuA.aJU^ ^ ^tLt^A^cMu- 

JJ'(ju^ AJM^ ^^^^^ ^^ft^ yyyx^^ zit^tY^ ^ /cXi^X*^ 
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^ Zi(^ J? €.^ai:^£,:£^ .e<^.e^ .^^^^^^ ""^^^ 

ydjt^-^ ^a.,^ .^^^^-^^ ^ ^^"i^-iH^^ 






BEST COPY AVAIUBLE /T ^ • ^ „ ,^ 

~-t_<aui_ VVu' UJcUi ^ 

^^^>^(i^^u^ O^jviJx -^-Vm^ , cfo^l^ ^ JcJJCkc. 



2l-»-€><Lou^ -A^-Lju^ ^yJU^OaiNt ''^'^LfLu^ 



-out. 
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